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Section 1: Executive Summary

Bryn Mawr College isasmallliberal arts college, which also houses a prestigious Graduate
School of Arts and Sciences and Graduate School of Social Work and Social Research.
Enrollmentis approximately 1,300 undergraduate and 400 graduate and post-baccalaureate
students. The undergraduate college admits women only, while the graduate programs admit
both men and women. The College is well-known for its rigorous undergraduate and graduate
education, for the commitment of its faculty to teaching as well as to scholarly research
productivity,andforitshistorical status asthe firstwomen’sinstitutionin the United Statesto
offer the Ph.D. degree to women.

Bryn Mawr has experienced significant changes inleadership since completing its 2010 Middle
States Commission ofHigherEducation (MSCHE) Self-Study Report. Afterservingforfiveyears,
PresidentJane McAuliffe stepped downinJune 2013toreturnto her scholarlywork. The
College’s Board of Trustees appointed Provost Kimberly Cassidy as Interim President while it
conducted a search for Dr. McAuliffe’s successor. Prior to assuming the position, Dr. Cassidy
had served as provostforsixyears,and she hasbeenamemberofthe faculty since 1993.

Aleadership searchcommittee, chairedbya Trustee, wasformedinearly Fall2013,and
included faculty, student, staff, and trustee representatives. The committee consulted
extensivelywith students, faculty, staff, trustees,and alumnaeindevelopingavisionforthe
next president. Following completion of the search processin February 2014, the Board voted
unanimously to confirm Dr. Cassidy as Bryn Mawr’s 9th president. During this period, Professor
of Sociology Mary Osirim served as Interim Provost. In Fall 2014 members of a Provost Search
CommitteewereelectedbythefacultyandsubmittedtheirrecommendationinMarch2015to
President Cassidy who subsequently appointed Mary Osirim as Provost for a five-year term.

Inthe period betweenFall2012 and Fall2013,anumberofsenioradministrative leadersalso
leftthe College, some forexceptionalnew professionalopportunitiesandothersforpersonal
reasons. Bryn Mawrwasfortunate to have senior staff members with significantinstitutional
and professional experience to provide interimleadership ofkey operations. Thisdepth of
experience has provided a very stable transition and supported strong sustained progress on
College business. Moving expeditiously but thoughtfully and according to the Plan of
Governance, the College has madefive seniorappointments since Summer 2013 (Chief
Information Officerand Director of Libraries, ChiefDevelopment Officer, Chief Enroliment
Officer, Chief Financial Officer, Provost) and is currently searching for a new Chief
Communications Officer. Starting in Fall 2015, a search will begin for a new Dean of the
Undergraduate College. Judith Balthazar, amember ofthe Deans’ Office since 1991, is currently
serving as Interim Dean. Throughout this period of transition, the College’s Board of Trustees



has contributed to stable institutional leadership, and has offered valuable guidance as the
College has built a new senior administrative team.

In 2010 Bryn Mawr submitted its (MSCHE) self-study report. The evaluation team’s response to
the self-study was very positive. Their report had many helpful suggestions and one
recommendation to create a centralized plan for the assessment of student learning outcomes.
Since that time, acomprehensive approach has been developed and implemented that requires
academic departmentsto engagein cyclical program assessment with annual activity reports on
directassessments of studentlearning. To connectthisworkto institutional goals, anew
evaluationformwas created to supplementthe existing course evaluation formto assess
explicitly student perception ofthe link between the course and the Seven Goals ofaBryn
MawrEducationasoriginallyexpressedinthe2010self-study. Datafromthisformisincluded
innew Departmentaland Divisional Dashboardsthatare usedto shareinformationfromthis
and a variety of other sources with faculty and administrators.

Inthecurrentreport,examplesoftheuseofassessmentdatabyfacultytoimprove academic
programing are provided. Also described are assessmentexamples from several college-wide
initiatives thathighlight priority areas asidentified inthe College’s strategic plan. These
examples have been chosen to illustrate different moments within a given assessment cycle.
Theydemonstrateabroadrangeofevaluationacrosscourse,department,andinstitutional
levels that collectively serve to track progress towards meeting the institutional learning goals.

Bryn Mawr College has afinancial profile that is very strong. In June 2014, Moody’s Investors
Service affirmed the rating on the College’s bonds as “Aa2” and Standard and Poor’s affirmed
its “AA” rating, both with stable outlooks. That rating category puts Bryn Mawr College among
the highest 16% of the private higher education institutions that carry public ratings.

Theworkto preparethe PeriodicReview Report(PRR)wasorganizedandoverseenbya
Steering Committee consisting of faculty, administrators, trustees, staff, and students.
AppendixAliststhe committee membership. In Fallof 2014 several meetingswere heldto
organizethedatacollectionandtooutline draftsoftherequired sections.InJanuary2015a
first comprehensive draft was completed and reviewed by the steering committee and
membersoftheBoardofTrustees. InFebruaryareviseddraftwasthensharedwithcampus
constituenciesatstandingstaffandfacultymeetingsandatthe FebruaryBoardof Trustees
meeting. The draft was made available on a community web site that provides background on
the accreditation process and the PRR. Afinal version of the report was presented at the April
Board of Trustees meeting for approval.



Section 2: Responses to the Recommendations from Previous Evaluation
The 2010 decennial accreditation resulted in a single recommendation, divided into three parts.

The team recommends that Bryn Mawr 1) develop a comprehensive plan for
coordinating the current decentralized assessment of studentlearning outcomes; 2)
conductdirectassessments of studentlearning as expressedinthe sevengoalsandin
learning goals in departments and programs; and 3) communicate and use the results
forimprovements in teaching and learning. (p.27)

After this initial recommendation, the commission met on June 24, 2010. In response to the
evaluationteam’s April2010report,the Middle States CommissiononHigher Education
requestedaprogressreportfromBryn Mawr. Thelanguage oftherequestwasasfollows:

To reaffirm accreditation and to request a progress report, due by April 1, 2012,
documenting(1)furtherimplementationofanorganizedandsustained assessment
process to evaluate and improve studentlearning and (2) evidence that studentlearning
assessment information is used to improve teaching and learning (Standard 14). The
Periodic Review Reportis due June 1, 2015.

Aprogressreportwassubmittedin 2012, addressingthe above two requests. Thatreport
outlinedtheadoptionofacentralized assessmentprogramatthe course, department,and
institutionallevels. The currentreportfurtherupdatesthe 2012 progressreport, focusingon
the three parts of the recommendation from the 2010 accreditation. An overview of the
response to each part of the recommendation is provided below, and in-depth documentation
is presentedin Section 5. Specificexamples have been chosentoillustrate how current
assessment practices functionin both academic and co-curricular spheres of student learning.

A. Recommendation part 1) “develop acomprehensive plan for coordinating the current
decentralized assessment of student learning outcomes”

Since the 2010 review Bryn Mawr has strengthened its ability to assess the achievement of
academic program learning objectives and institutional goals for student developmentin a
centralized and coordinated manner. This section provides an overview of the approach. An
Associate Provost position was created and tasked with providing guidance and oversight of
academic program assessments in collaboration with the Office of Institutional Research,
Planning, and Assessment.

Theapproachhas4components:1)departmentprogramreviewsevery1l0years;2)annual
departmental assessment activity reports submitted to the Provost’s office each year; 3) annual



departmental meeting with the Associate Provost to review planned assessment activities; and
4) an annual campus event, Assessment Conversations, held each spring.

Each academic department participates in an external review of their programs every 10 years.
Ateamofexternalreviewersvisitsthe campustomeetwithvariousconstituencies. Afterthe
meetings, the team prepares areportfor the Provostand departmentidentifying areas of
successandimprovement. Departmentswrite aresponsetothereviewers’reportoutlining
whatchangestheyplantopursue basedonthefeedback. The Associate Provostfollowsup
withthoseplansviatheannualassessmentactivityreportsthatdepartmentscomplete each
year.

Thecoreofthisapproachisthedirectassessmentofstudentlearningatthedepartmentlevel.
Anewweb site with campus-only access providesresourcesfordepartmentsto construct
assessment plans (seethelink Assessment guides and examples for the Bryn Mawr community
at http://www.brynmawr.edu/institutionalresearch/assessment/assessment.html). These
resourcesinclude 1) identifying aquestion aboutstudentlearning towhichtheywouldlike to
know the answer; 2) the kind of data that could provide direct evidence pertinent to the
guestion;3)aplantogatherandanalyzethe data;and4)aproceduretodiscusswhatthe data
sayandmake appropriate changestotheirprogramsbasedonwhatislearned. Theannual
assessmentactivityreportsdescribe such activitiesandvaryaccordingtothe questionand
where a particular department is in the cycle. This approach allows departments to do
meaningful assessment projects in an annual time frame concurrent with teaching, research,
and service. Because the plans are motivated by their own questions related to learning goals
for students and not prescribed in a generic sense, the approach fosters assessment projects
thatarerich,relevant,andvaluable. The assessmentreportsare prepared atthe end ofthe
springtermaftermeeting withthe Associate Provosttodiscussprogressontheassessment
projects. Each spring, in anticipation of preparing for the next steps in their projects,
departments are invited to share the outcomes of their assessment activities at the Assessment
Conversations series sponsored by the Provost’s office.

B. Recommendation part 2) “conductdirectassessments of studentlearning asexpressedin
thesevengoalsandinlearning goalsindepartments and programs”

Bryn Mawr College has conducted direct assessment on studentlearning in a variety of projects
relatedtothe Seven GoalsofaBryn Mawr Educationasexpressedinthe 2010 MSCHE self-
study. Forthis sectiontwo such projects are detailed, the Q Projectand Writing inthe Major,
both directly assessing Goal #3. The Goals are to:


http://www.brynmawr.edu/institutionalresearch/assessment/assessment.html)

1. Promotealife ofintenseintellectual engagement, including therecognition, in
theoryandinpractice,thatwe needtobeacquainted with avariety ofapproachesto
inquiry for understanding the world and our place in it.

2. Promotetheabilitytothinkcritically, thatis, toreflectonthe presuppositions and
implications of our own arguments and commitments and those of others.

3. Increasestudents’skillsinareasthatarefundamentallyimportanttotheirabilityto
takeadvantageofaBrynMawreducationandtomakethe bestuse oftheirknowledge
in their life beyond. In particular, we want to train women who can communicate
effectively and are quantitatively literate.

4. Enhance students’ breadth of knowledge and their life-long capacity to learn new
things on theirown.

5. Give students the opportunity to acquire a certain depth of disciplinary knowledge in
atleastone particular area of contemporary scholarship inthe artsand sciences.

6. Prepare students to be active citizens in an increasingly global context, one in which
the opportunities to overcome geographical and cultural boundaries are greater than at
any other time in history.

7. Educatewomenwhoarepreparedtotransformandimprove humanlifeintheir
own communities and throughout the world.

Strengthening Quantitative Skills: Q Project. The Q Projecthasbeenchosentoillustrate a
powerfulcombinationofdirectandindirectassessmentof students’quantitative reasoning
skills, the third of the Seven Goals of a Bryn Mawr Education. The Q Project involves a
collaborative effort among faculty from a subcommittee of the Committee on the
Undergraduate Curriculum, the director of the Q Center, the Offices of the Provost,
Undergraduate Dean, and Institutional Research, Planning, and Assessment (Q Steering Group).
This example provides a picture of the way complete assessment cycles address programmatic
objectives and student learning outcomes. In turn, this leads to continuous program
improvement.

The Q project at Bryn Mawr supports the development of mathematical, logical, and statistical
problem-solving skills that are required in quantitative disciplines across the Bryn Mawr
curriculum. Bryn Mawr has a Quantitative and Mathematical Reasoning (QM) general degree
requirement, which predatesthe QProject. Studentsmustdemonstrate mastery ofcollege-
level quantitative skills or mathematical reasoning by completing at least one QM-designated
course withameritgrade of 2.0 or higher. In orderto identify and to assist students who may
lack the skills, preparation, and confidence needed to succeed in these and other quantitatively
demanding courses, the Q Projectintroduced a Quantitative Reasoning Placement Test (Q Test)
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and a Quantitative Readiness (QR) course. Students whose Q Test and/or standardized test
scoressuggestthattheydo notyethave the quantitative readiness neededto complete the
QMrequirementorto succeed inquantitativelydemandingintroductory-level science and
social science courses —now listed with the Quantitative Readiness (QR) course designationin
Bryn Mawr’s catalog — must first complete a Quantitative Seminar course (informally described
asthe QseminarorQsem). The Qsemisamathematicsfundamentals course designedto
strengthen quantitative skills with an emphasis on applications.

Theoriginal Qsemhasnowbeen offered seventimes. Itistaughtinasmallseminarformatto
increase the opportunity to nurture students who have profound gaps in their academic
backgrounds, while building quantitative and collaborative skills. The core ofthe courseisthe
department of Mathematics’ original Fundamentals of Mathematics course that has been
expanded to include more focus on applied quantitative reasoning skills. Students are identified
for placementin Qsemthrough both the Q Testand standardized testscores (e.g., SATM, ACTM)
submittedwhenapplyingtothe College. Studentswho place intothiscourse mustcomplete it
in their first or second semester.

The Q Project has also introduced a physical Q Center on campus. The Q Center offers
collaborative, peer-drivenstudy sessionsdesignedto supportstudentsandreinforce basic
guantitative reasoning skillsinintroductory coursesinthe sciences and social sciences. It
providesaninviting study space forall Bryn Mawr students andis open for studying 60 hours
perweek, withtrained peer mentors (Q Mentors) available to facilitate collaborative work on
basic quantitative topics during afternoon and evening hours. Atypical day at the Q Center may
contain a succession of students visiting individually and in pairs to discuss statistics for
Psychology, algebra for Calculus, graphing for Economics, unit conversions for Geology, and
other general topics related to quantitative skills needed for their college career.

The QProjectis guided by a Q Steering Group, whichincludes faculty members from STEM and
quantitatively demanding social science departments and representatives from the offices of
the Undergraduate Deanand Provost. The Office of Institutional Research, Planning,and
Assessmentprovidessupporttothe Steering Group. Inaddition, the Group regularly meets
with otherfacultyteaching quantitativelydemanding material. Through conversationswith
each of these parties, the Group maintains and updates a memorandum describing the skills
and reasoning abilities students need both to succeed in QM courses and to process
guantitative data after they graduate. Thismemorandum informsthe content of both the Q
Test and Qsem.

The Q Steering Group hasestablished severalmechanismsforiterativelyassessingand
improving the various elements of the Q Project. Students participating in the Qsem retake the



QTestasapost-test, the results ofthisdirectassessment provide feedback onthe gainsin
mathematical skills and knowledge attained by students inthe Qsem. Students also complete a
math attitude survey based on asimilar surveyfromthe Programfor International Student
Assessment (PISA) atthe beginning and end of their Qsem. The Office of Institutional Research,
Planning,and Assessmentisalso collectingdataon Qsemstudents’ subsequentprogress
through QM courses and quantitatively demanding majors.

Data from the PISA-type survey indicate that the Qsem is succeeding inincreasing students’
confidence intheirmathematical abilities. Acrossall measures, students' ratings oftheir
confidenceinsolving particulartypes of problemsincreased and their attitudes towards
mathematics and their own skills were more positive on the post-assessment than on the pre-
assessment. Thedegreeofpositive changevaried, butaveraged0.50na4-pointscale.As
indicated by the green arrows in Table 1 below, the degree of change was statistically
significant for all measures but one (“When | solve a math problem, | feel a degree of
accomplishment.”).

Table 1. Math attitudes survey pre- and post-test results.

Question Pre-Avg. Post-Avg. Change Sig.?

Using a train schedule to work out how long it would take to get from one place to another. 2.70 3.29 0.59 @«
Calculating how much cheaper a phone would be after a 30% discount. A f 3.75 0.65 «
Calculating how many square feet of tiles you need to cover a floor. 2.76 3.34 0.59 @
Understanding graphs of student enrollments over a 10-year period. 2.96 3.62 0.66 4«
Solving an equation like 3x+5=17. 3.76 3.97 0.21 4
Finding the actual distance between two places on a map with a 1:10,000 scale. 2.14 2.95 0.81 @
Solving an equation like 2(x+3)=(x+3)(x-3). 3.33 3.87 0.54 @«
Calculating the rate of change in a chemical reaction. 2.15 3.58 1.44 @
Finding the ratio between 2 fractions. 2.47 3.57 111 @«
Calculating the probability of rolling 6's twice in a row with 1 six-sided die. 2.36 3.45 1.08 %
Scale: 1 (Strongly disagree) to 4 (Strongly agree)

When I solve a Math problem, | feel a sense of accomplishment. 3.49 3.60 0.12

1 enjoy the challenge of solving complex Math problems. 2.42 3.00 0.58 @«
1 am confident that | can learn to solve new, complex Math problems. 2.97 3.34 0.37 %
1 enjoy reading about Math. 1.79 2.07 0.29 @«
I look forward to my Math classes. 2.31 2.94 0.64 4
1 do Math because | enjoy it. 1.83 2.24 0.42 @
1 am interested in the things | learn in Math. 2.46 2.84 0.38 4«
1 get good marks in Math. 2.59 3.00 0.41 @«
Ilearn Math quickly. 2.32 2.61 0.30 @
1 have always believed that Math is one of my best subjects. 1.52 1.73 0.21 @«
In my Math class, | understand even the most difficult work. 1.75 2.21 0.46 4«
Scale: 1 (Strongly agree) to 4 (Strongly disagree)

1 am just not good at Math. 2.38 2.90 0.52 @«
1 often worry that it will be difficult for me in Math classes. 1.81 2.16 0.35 @«
1 get very tense when | have to do Math homework. 2.32 2.78 0.47 «
1 get very nervous doing Math problems. 2.30 2.78 0.48 @«
| feel helpless when doing a Math problem. 2.55 3.02 0.47 &«
1 worry that | will get poor marks in Math. 1.98 2.49 0.51 4

Average change = 0.5
The table above shows the average ratings (on scales 1-4) for the various items on the Qsem Math Attitudes survey. The change column presents
the difference between the pre- and post-test average scores. Significant differences are represented by arrows - green arrows indicate a
significant increase from pre- to post-test. As can be seen in the change column, the amount of change varied, but the average change overall
was an increase of 0.5 points on the 4 point scales.



The Q Steering Group and the Office of Institutional Research, Planning, and Assessment are
also conducting anongoing longitudinal study ofthe QM coursesthatstudents attemptafter
completing their Qsem, their performance in those courses, their chosen major, and their time-
to-graduation. The patternsin QM-designated course completionforasimilarcohortinyears
priortothe launch ofthe Q Projectwillbe compared to cohorts afterthe launch. Giventhatthe
firstcohortof studentstooktheir Qsemsin 2011-2012, longitudinal datais notyetavailable
fromalarge enoughsampletodrawdefinitive conclusions. However,anumberofobserved
patternsin the data collected to date have led to the revision of several elements ofthe Q
Project.

First, it appears that Q Test and SAT/ACT scores can be used effectively to predict performance
inintroductory science and math courses (see Table 2 below). The Q Testwas created in part
because, like many of its peers, Bryn Mawr College was weighing the possibility of making the
College’s admissions application test-optional. Analyses show thatthe Q Testis approximately
as predictive asthe SAT and ACT. Bryn Mawr will be test-optional beginning in AY2015-2016.
Giventhisresult,the Q Steering Grouphasrecommendedtothefacultythatthe Q Testnowbe
mandatory only for students who do not submit other standardized test scores when they

apply for college orwhose record provides ambiguous signals about their mastery of

guantitative and
Table 2. SATM, ACTM, and Q Test correlations with introductory

mathematical
. course grade average.

reasoning. Any

studentwhowishes  Cohorts 2011-2013 SATM ACTM QTest
Number of students 600 224 714

to contest her Test Average 663 28 29

placementbased on intro QM Course Average  3.29 3.29 3.29

those test scores will Correlation: Intro QM and Test Averages 0.46% 0.40% 0.37*

. Size of Correlation  Medium Medium Medium
have the Opthﬂ of The table above shows that when looking at the relationship between test score averages
taking the QTestto (SATM, ACTM, QTest) and Intro QM Course (courses designated QM and 100 level) grade

averages, all correlations are significant with medium effect sizes.

try to revise her
placement.

Second, preliminary analysis ofthe relationship between SAT,ACT,and Q Testdataand
students’subsequentgradesin QMcoursescombinedwithanecdotalevidencefromfaculty
teaching introductory STEM courses revealed that there were large numbers of students whose
scoreswere notlow enoughtowarrant placementinto Qsem, butwho nonetheless could
benefitfrom some level of math fundamentals supportand review to thrive in introductory
STEM and social science courses to the extent that they would consider majoring in those fields.
Ananalysis ofintroductory STEM grade distribution lends credence to thisinterpretation.
Figure 1 shows the distribution of grades for students scoring in the mid-range of the Q Test.
These studentswould notberequiredtotakethe Qsem, butnonethelessoveraquarterof



them scored lower than a 3.0 in their Figure 1. Distribution of average introductory
introductory STEM courses. Manystudents STEMcoursegradeaveragesforstudents
wouldfind sucharesultdiscouragingfor ~ SCOringinthe mid-range of the Q Test.
pursuing a major. ©

35

This analysis led to the following curricular
pilots: 30 -

» ‘Just-in-time” math 25 1
fundamentals course. A “just-in-
time,” half-credit math
fundamentalscourse (QUANO010) 15 T —
that students take concurrently with
their introductory STEM or

20

Frequency

10 +—— Ll

guantitatively demanding social 5 o
§C|ence coursej\s has been o 11 |
introduced. This course was 10 15 20 25 30 35 40

Average

developedpartlyinresponsetothe
realization that the quantitative readiness and QR requirements, as initially conceived,
placedmathematicallyunderprepared studentswho entered collegewiththe goal of
majoring ina STEM field — such as many of the STEM Posse students —at risk for failing
tocomplete theirdegreesontime. Manyintroductory science and math coursesare
taughtintwo-semestersequences,and Bryn Mawr College hasneitherthe student
demand northe staffingtobeginthose sequencesinthespringaswellasinthefall. A
studentwhomustcomplete aQsembefore attemptingthefirstcourseinone ofthese
sequencesthusfallsanentireyearbehindherclasscohort. QUAN 010, launchedin
Spring2013,isanintensiveversionofQsemthatappliesfundamentalconceptsand
skills in disciplines students have identified as desired majors, and uses problem sets
fromthose disciplinesinits curriculum. The Fall 2014 iteration of this course was
offeredasanalternativetothe “traditional” Qsem;inthisincarnationthe problemsets
were introduced and provided by “guest faculty” from Bryn Mawr departments of
biology, chemistry, economics, and psychology.

= Targeted Qsem. The Collegeis currently exploring waysto specialize Qsem further,
forexample, by division (Science & Mathematics, Social Science, or Arts & Humanities)
andbydirectparticipation of the Director ofthe Q Projectinintroductory Chemistry,
Sociology, Mathematics, and Geology courses. Ways to assess the quantitative skills
needed for those courses continue to be examined in order to align Qsem closely and
efficiently with the requirements of the curriculum.



< Instructional Modules. The College is currently developing online instructional
modules and pedagogical training for faculty to deliver “just-in-time” support to
studentsacrossarange ofintroductory science courses atBryn Mawr College and
beyond. Staffing and funding constraints limit the number of students that can be
served through seminars like Qsem or QUAN 10. An alternative thatis scalable to large
numbers of students would use a blended model, in which students work independently
and receive instant feedback through online modules and at regular meeting with a peer
orfacultycoach.InOctober2014, Associate Provostand ChairofPhysics, Elizabeth
McCormackreceived a FIPSE Firstinthe World grantto develop suchanapproach
through online modules onfundamental mathematics skillsandtopicsthatcould be
maintainedbythe Q Centerforusebyfacultyand studentsinintroductory QMcourses.
Thefirstgoalisto buildacomprehensive setof modules thataddressthe core skills
needed in the Bryn Mawr curriculum and in curricula at 12 partner colleges. The second
goalistoresearchdifferentblendedapproacheswiththeaimofmakingthemavailable
to all students who need additional review and practice in fundamental math skills. Bryn
Mawr College will be piloting these modules and methods in AY2015-2016, and College
partnerswill pilottheimproved modulesthe following year. Annual project meetings
andfaculty developmentworkshopswill help partner colleges shareinformationon
approaches and practices that worked best.

= Ongoing Advising. Preliminary longitudinal data also suggests thatmore can be done
to helpthose students who have completed the Qsemto make wiser choices about
theirnextsteps. Anumber of studentswaitseveral semesters aftercompleting their
QsemtotakeaQMcourse. Fromanassessmentstandpoint,ithastakenlongerthan
expectedto collectinformative longitudinal data, and froma curricular standpoint,
these students risk letting their skills atrophy. These data also show that Qsem
graduateswho jump straightinto the mostdemanding QM courses struggle and are
more likely to drop or fail to earn a merit grade. Clearly the “next step” matters
significantly for these students, and the Quantitative Steering Group is using the data to
identify sequences of courses that provide the right mix of skill review and steady
challenge,whichcanbe sharedwithacademicadvisors. The numberofcoursesthat
drawonintermediate levels of quantitative and mathematical reasoningwiththe QR
prerequisite willbe expanded. Forexample,in Spring 2015, two courses are being
offered that are suitable for students just completing the Qsem: Mathematics in
Geologyand The Physics of Music, both designedto incorporate opportunities for
mathematics review in the context of STEM.

Writing inthe Major. The Writing inthe Major initiative has been chosentoillustrate direct
assessmentof studentlearning atthe departmentlevel. Thisassessmentdirectly evaluates Goal
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3 of the Seven Goals of a Bryn Mawr Education. It also provides a picture as to how the
comprehensiveandcentralizedassessmentapproachiscurrently beingusedbyfacultymembers.
Intermsofitsassessmentcycle, thisinitiative hascompleted the planning phase andis
presently inthe data collection phase looking forward to analysis, outcomes, and revisions.

For several years, faculty members from many departments have discussed an observation that
students’ writing skills are notas strong asthey once were. Alumnae/ireportanecdotally a
similar observation. This issue was taken up by the Committee on the Undergraduate
Curriculumandultimately ledtoanewrequirementthatall departments offera courseinthe
majorto build discipline-specificwriting skills. Such courseswould be designated asWriting
Intensive (WI)courses. Thenewrequirementwasapprovedbythe facultyinAY 2013-2014.

The Committee onthe Undergraduate Curriculumdescribes Wicourses asthose emphasizing
critical thinking and writing to help students better understand discipline-specific scholarship
and to practice its methods, forms, and conventions of expression. The writing assigned in WI
coursesis meantto be integral to the content ofthe course. The assigned writing aimsto
improve students’ ability to representand build upon material coveredinthe classand to
engage deeply with course content.

Several learning goals of a Writing Intensive course were identified.

1. Togivestudentsinstructionand practiceinwritingasatoolofinquiryand critical
thinking. Students will further develop their abilities to use writing to create and
represent knowledge, to explore and build upon ideas and concepts, and to express
thought and perspective.

2. Toteach students to produce clear expository writing and/or substantive, convincing
arguments by generating critical questions, making claims, developing ideas through
reasoningand evidence, and generating afinished productthatisappropriate tothe
writing’s purpose andaudience.

3. Toorient students to the practices of disciplinary writing. These courses should help
students

= torecognize discipline-specific purposes forwriting, types of questions posed,
and evidence considered persuasive;

» tolearn (as appropriate)to carry out discipline-based research;

= tobecome familiar with the genres, structures, and language of writing
characteristic of a discipline.

4. Toofferstudentsvariousprocess modelsforwritingthattheycanadapttotheir
own habits and modes of learning
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» toteachstudentsthatgood writing rarelyisthe productof asingle draft
produced in one sitting and that stronger writing occurs in stages over time;

» togive students practice in typical process stages such as preliminary writing
(note-taking, informal writing, outlining, mapping, etc.), drafting, revising, copy-
editing;

» toofferstrategiesforlearningtoassessthestrengthsandweaknessesofdrafts;

» toteach studentsto use faculty and peer feedback effectively.

InAY 2013-2014 departments were asked to describe how students could meetthe writing
intensive requirementin their major. Departments modified existing coursesto be Writing
Intensive courses, or created new ones, and developed draft syllabi for these courses. Having
identified the ability to write well as an important learning goal for all students and having
created arequirementthatall students complete awriting intensive course in their majorto
help students achieve this goal, the next step for departments was to establish plans for directly
assessing student writing in the major.

INnAY 2013-2014,departmentswereaskedto submitsuch plansaspartoftheir Spring2014

assessment activity reports. The plansinclude procedures to collect and archive student work,
assessmenttools (e.g., rubrics) that will be used to evaluate student writing, and mechanisms

todiscusslearning outcomes and make potential changes to Wl-designated courses. Examples
of such plans are provided in Appendix C.

Thisyear, AY 2014-2015, departments are using their rubrics to make baseline assessments of
examplesofstudentwritinginthe majorbeforetheintroductionofWIcourses.Lookingahead,
directassessmentofwritinginthe WIcourseswillbe the focus ofthe annual assessment
activity reports and the annual Assessment Conversation Series sponsored by the Provost Office
in AY 2015-2016.

Severaldepartments have already developed rubricsfor evaluating students’ writing. For
example,in AY 2010-2011, the College’s English Department initiated an assessment project
directed toward assessing the sequential development of student writing in the senior capstone
sequence, English398-399. The departmentcreatedarubricand applieditto bothanearly
careeressayprovidedbythe studentastheirbestworktodate andtothe student’sfinalsenior
capstone essay. Ananalysis of multiple examples of studentworkrevealed two important
outcomes. First, the capstone experience did positively impact two important learning
objectives: skill in introducing critical questions anchored in interpretation and effectively
identifying and implementing critical methodologies. Second, somewhat unexpectedly,
comparatively weaker students gained more from the capstone experience than the strongest
students. Thiswas important information for the departmentto have asthey discussed
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whether all students, particularly weaker students, should participate in the senior essay.
Additionaldetailsaboutthisexample ofdirectassessmentcanbefoundin AppendixB.

Many professional organizations also have disciplinary-specific writing assessmenttools
available. These have been made available for adoption or adaptation on the assessment
resources website (noted above) for the community. The Writing Center on campus has

provided supportto departmentsin developing and using writing assessments.

Both the Q Projectand the Writing in the Major initiatives have been guided by directand
indirect assessment of studentlearning and achievement. For alook at other examples, please
see Section 5, Assessing Student Learning and Institutional Effectiveness.

C. Recommendation part 3) “communicate and use theresults forimprovements in teaching
and learning”

Bryn Mawr College communicates the results of assessment activities in many ways. The Office
of Institutional Research, Planning, and Assessment regularly provides reports and data
summaries delineating assessment findings to interested community members in a position to
make changes based on the data. Anumber of such reports are included inthe Appendices (see
AppendicesD, E, F, G, H, I).

In addition to specific project data reports, the Office also compiles reports for each
departmenton atwo-year cycle. These reports, called Departmental Dashboards, include data
summaries derived from institutional records as well as from student surveys (See Appendix H
foran example). The Dashboards are compiled to assist departments in obtaining a snapshot of
program enrollment patterns, compiled student perceptions of learning, information on
studentmajors(e.g.,incomingtestscore averages), majors’ evaluations oftheir Bryn Mawr
experience via responses to a number of institutional/national surveys, and data pertaining to
alumnae. These data aid departments internally by creating a framework for discussing
departmental decision-making and planning. Additionally, the Dashboards are used by faculty
when preparing self-study documents for external reviews and forinforming departmental
conversations about the overall effectiveness of their programs. Section 5 further outlines the
Dashboards. Inadditionto Departmental Dashboards, Divisional Dashboards are created using
the same data on the Divisional (Humanities, Natural Sciences, Social Sciences) level. This
Dashboard is used by the Provost to support similar decision-making on the institutional level
(see Appendix ).

The Dashboards include information gathered from a new evaluation form introduced in AY
2011-2012 called “Perceptions of Learning” (See Appendix J). This formis givenin conjunction
with BrynMawr’s standard teaching/course evaluationform, whichisnotunlike thatused at
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many institutions. The teaching/course evaluation form makes inquiries of the students about
theinstructor’'s performance and managementofthe classinthe contextofthatcourseandits
stated learning objectives. The new form was introduced to learn about students’ experience of
howthe course contributesto the attainmentofthe Seven Goalsofa Bryn Mawr Education. It
alsoasksabouthowthe course contributesto BrynMawr’s general educationrequirements,
which are expressed interms of four approachesto inquiry: scientificinvestigation, critical
interpretation, cross-cultural analysis, and inquiry into the past. (The website describing Bryn
Mawr’s academic requirements can be found at
https://lwww.brynmawr.edu/academics/academic-path/college-requirements/academic-
program.) As such, this new form provides data about the institution’s broad educational goals.
These data are shared with individual course faculty as well as analyzed collectively each year
andreportedinthe Departmentaland DivisionalDashboardsasdescribedabove. Section5
provides several examples of how data from this form are being used for program improvement
across the institution.

From 2009 to 2014, faculty reported on assessment projects supported by a Tri-Co Teagle Grant
titled Beyond the Reaccreditation Self-Study: Bryn Mawr, Haverford, and Swarthmore Colleges
collaborate to develop bestpracticesforsustainable and effective department-level assessment.
In this project, six different Bryn Mawr departments (Economics, English, French and
Francophone Studies, Geology, Psychology, and Sociology) directly assessed student learning in
theiracademic programs and shared those results through annual writtenand oral reports.
Information about the Teagle assessment projects conducted from 2012 to 2014 can be found
in Appendix K. More information can be found at
http://www.brynmawr.edu/institutionalresearch/teagle/

The implementation of an Assessment Conversations series was adirect outcome ofthe Teagle
grant. Inaugurated in Spring 2014, the series brings together faculty from across the College to
learnaboutassessmentprojects and outcomes. Thisisanotherimportant opportunity for
communicating the results of assessment activities to inform faculty broadly about approaches
to track and to improve student learning.

Section 3: Major Challenges and Opportunities

A. Challenges

Overthe pastdecade, liberal arts colleges have continued to face many challenges, whichwere
intensified by the Great Recession beginning in 2008. These colleges have been criticized by
state and national governments and the popular media alike for their rapidly escalating costs of
attendance, their failure to provide students with marketable skills, and their low return on
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investmentwith many students unable to find jobsupon graduation. Thissituationisall the
more acuteforsmall, women’sliberalarts colleges, where the pressuretoenrollaclasshas
clearlyintensified inan environmentwhere so fewyoungwomen are interestedin attending
such schools. For example, of the approximately 1.4 million 18-year old youngwomeninthe US
who will attend college in 2015, only 2% are expressly interested in attending a women'’s liberal
arts college.

As asmallwomen’s liberal arts college, Bryn Mawr has experienced these challenges but has
foundwaystoturnthemintoopportunitiestoadvance academicexcellenceandenhancethe
institution. The Planfor Bryn Mawr, originally producedin 2012, was updated andrefined to
articulate afocused setof priorities for2013-2015. The updated Plan for Bryn Mawr (See
Appendix L) outlines four major priorities that speak directly to the Seven Goals of a Bryn Mawr
Education:

1. Curricular innovation — the College has developed new interdisciplinary programs,
someincollaborationwithits Bi-and Tri-College partners (Haverfordand Swarthmore
Colleges), thatexpandthe parameters of aliberal arts education and often provide
practical experience, through field work, research, and/or internships. Some of the most
exciting new programs inthis regard are: the Tri-College Environmental Studies Program,
theBi-College PrograminHealth Studies, and Bryn Mawr’snew International Studies
Program. Bryn Mawr hasalso established anew multidisciplinary program of course
clusterscalled“360°s.” These clusters mostoften consistofthree coursestaughtby
threedifferentinstructorsaround acommontheme, with each clusterfeaturing some
out-of-classroom experience and some form ofoutreach to the broader community.
Some 360°s offered most recently include: “Contemplative Traditions,” “China and the
Environment,” Coastal Ecology,” “Transforming the Legacy of Qil,” and “Exhibiting
Modern Art.” Finally, the College has become aleaderin the exploration of blended
(online and face-to-face) learning in the liberal arts environment.

2. Connecting Students’ Liberal Arts Education with Professional Preparedness—The
Leadership, Innovation, and Liberal Arts Center (LILAC) assists students in their
professional and personal development, enablingthemto make a differenceinthe
world in whatever paths they seek. This commitment starts at students’ acceptance into
the College and throughout their lives as alumnael/i. LILAC offers students opportunities
tounitethetheoryandempiricalresearchtheyengageinthe classroomwith practical
work in the field, while providing multiple opportunities for development of
professional leadership skills and reflection on a variety of curricular and co-curricular
experiences. LILAC’s many programs andworkshops are designedto connectliberal arts
education to professionalsuccess.
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3. Advancingwomenin STEM—-BrynMawrcontinuesto strengthenitsprogramsin
science, technology and math (students can pursue degreesin engineering through a
4+1 partnership with the University of Pennsylvania and a 3+2 partnership with
California Institute of Technology) and about one-third of all students graduating each
year with majors in these fields. Through the renovation of the Park Science Center, the
College will offer new opportunities for collaboration in teaching and research across all
fieldsinthe sciences and mathematics by creating new interdisciplinary learning spaces.
In addition, Bryn Mawr now hosts a STEM Posse Program in partnership with the Posse
Foundation and has recently begun a new major in Biochemistry.

4. Globalization at the College — Bryn Mawr has increased its population of
internationalundergraduate students, introduced anewand immediately popular
International Studies major, increased the number of partnerships it has with
institutions abroad, and expanded the number and type of “study-abroad” experiences
available toits students, including international research and internship experiences as
well as semester long study-abroad programs.

Vigorous fundraising activities, healthy endowment, and partnerships with a variety of

institutions have enabled Bryn Mawr to move forward in these generally challenging times for
liberal arts colleges. Bryn Mawr has been strategic in the addition of new initiatives, providing
facultylinesto supportnew programming, and maintaining competitive faculty salaries.

Withinthe contextofthe four specific priorities of The Plan for Bryn Mawr outlined above, the
College has developed several additional new initiatives to address the Seven Goals of a Bryn
Mawr Education. Forexample,tostrengthenthewriting skillsgained by studentsintheirfirst
year,asdiscussedabove, Bryn Mawrhasadded anewrequirementtodevelop students’
writing skills within their majors. Each student musttake a writing-intensive coursein her
discipline. Tofurtherenhance the communication skills ofthe students, the College offers
resources to faculty, departments, and the student body through its public speaking initiative.
Thisprogramoffersinstructioninpracticaltechniqguesgroundedinrhetoricand composition
theory and provides assistance tailored to the curricular goals of specific courses and
assignments. Additionally, Bryn Mawrhasestablisheditselfasanationalleaderin“blended
learning”inaliberalartssetting --theintegrationofonline modulesand materialsintoclasses
inarange offieldswhich oftenallowsinstructorsto spend more focusedtimeinthe classroom
explaining problems and working individually or in small groups with students. The inclusion of
“‘blendedlearning”techniques hasresultedin enhancedlearning outcomesfor students,
particularlyin STEMfields. Results forthe experimental blended Biology, Chemistry, and
Geologygatewaycourseswerestrong:thegoalwastoraisethe completionwithmerit(grade
of 2.0 or above) rate for these three courses from 83% to 90%. The goal was surpassed with an
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average of 93.5% overall and 95.1% for low-income students. For more information about
Blended Learning in the Liberal Arts, visit the website at
http://blendedlearning.blogs.brynmawr.edu/

And last, but certainly not least, through the development of new programs and other
partnership, Bryn Mawr has expanded the small women’s college experience for students by
strengtheningtieswiththe QuakerConsortium(aconsortiumamong Bryn Mawr, Haverford,
Swarthmore, and the University of Pennsylvania). This has created a university of curricular and
co-curricular opportunities including, forexample, anew 4+1 Master’s program with the
University of Pennsylvaniain several engineering fields. Such partnerships allow Bryn Mawr to
expand programming in afinancially strategic and sustainable way and to make coeducational
learning opportunities available within women-centered education.

B. Opportunities

Informed by The Plan for Bryn Mawr, a number of strategic planning initiatives are underway at
the College. Four areas of effort are described below. Grants and awards since 2010 that help
support these activities are listed in Appendix M.

DiversityandInclusionatBrynMawr College.DiversityandinclusionarecentraltoBryn
Mawr’s missionasawomen’s college andtothe academicexcellence of ourinstitution. The
College is committed to fostering equity and inclusion across all dimensions of diversity
including butnotlimitedto: race/ethnicity, social class, sexual orientation, religion,age,and
national origin. While diversity and social justice have been long-standing commitments of the
College,in2004,then PresidentNancy Vickers instituted adistributed modelfor diversity
leadership on campus by creating the Diversity Leadership Group and the Diversity Council, two
groupsthatcontinuetopromote, engage, and educate ourcommunity aboutthe broadrange
of diversity issues that we experience on campus and in the broader society.

This year, Bryn Mawr has faced some challenges within our community, particularly inthe areas
ofracialand gender identity, which led us to reaffirm, expand and enrich some of our broad
institutional effortstofostergreaterunderstandingandinclusion. PresidentKimCassidyhas
led these efforts and created several new programs, in addition to strengthening existing ones,
many of which are underway or slated to begin this year.

= The Diversity Council was rejuvenated this year with a broad-based membership of
staff, faculty, and students. Members meetregularly and share information about
currentinitiatives ontheirwebsite. Thisyearthe Councilisfocused ondeveloping
spring semesterprogrammingandon providingrecommendationsforthefirst-year
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experience, including diversity programming as part of our new students’ orientation to
the Bryn Mawrcommunity.

= TheCommitteeonAppointments,the Committee on AcademicPrioritiesandthe
Provost have developed clear search procedures to diversify the faculty further,
including intentional opportunity hiring of individuals from under-represented groups.
One ofthese efforts involves ourlong-standing membership inthe Consortiumfor
Faculty Diversity (CFD)in Liberal Arts Colleges. The Committee on Academic Priorities
has invited all departments and programs to consider their curricular needs and submit
proposals to host a CFD Fellow for the coming year.

= Community education is a core element of making Bryn Mawr an inclusive
community. On March 18, 2015 classes were cancelled and the entire community was
invitedto participateinadayoflearningandworkingtogethertohelpusengageissues
ofhowrace shapesourlivesand community and equally to help us build our skills for
livinginanintentionally diverse community. Participantsfromallconstituenciesofthe
College - students, faculty and staff —led sessions, served as panelists, and facilitated
discussions. Over 800 community members participated. More information on the day
of learning can be found at https://www.brynmawr.edu/community-learning

 ThePensbyMulticulturalCenter presentsaricharray of Diversity Conversations
eachyear. Programsand activities facilitated by the Pensby Centeraddress broadissues
of diversity and inclusion on campus. Recentworkshops have included “Privilege, Power
and Difference”, “Religion on Campus?”, and “Ability, Access, and Ableism”. Through
thisoffice, the staffdevelops and coordinates leadership developmentandtraining
programs, organizes key campus cultural events, guides student affinity groups,
coordinates College programs to mentor and support students from underrepresented
groups, supervises the Community Diversity Assistants, and provides informal advising

to all students interested inissues of social justice and multiculturalism.

= ABiasResponse Working Group has been appointed to clarify and to improve our
institutional mechanisms for responding to bias or hate incidents on campus. The goal
ofthegroupistocreate aclearand accessible mechanismfor coordinating more
effectively campus-wide responses and communicationsfollowing abias or hate
incident on campus.

= The Dean’s Office organized a teach-in on race in Fall 2014. Members of the
community spoke aboutthe history ofrace at Bryn Mawr College, race and higher
education, the currentrepercussions ofthe Confederate flagin U.S. society, free speech,
and well-being and accountability in a diverse community.

18


http://www.brynmawr.edu/community-learning
http://www.brynmawr.edu/community-learning

» The StudentCurriculum Committeeis partneringwiththe Dean’s Office and the
Committee on the Undergraduate Curriculum to explore models for enhanced diversity
education that range from non-credit co-curricular programming to for-credit curricular
coursework.

= Since 1988, Bryn Mawrhasbeenamemberofthe Mellon Mays Undergraduate
Fellowship Program (MMUF), which is committed to increasing the pipeline of students
who pursue Ph.Ds to join the academy. Applications were accepted in February for our
next cohort of Fellows.

= This year, Bryn Mawr developed a themed programming series of talks and
workshops on “Dissent, Violence, Justice.” Participantsin this program have included
scholarsfromourcampusandbeyond, including artistsand journalistswho have
explored the reasons behind and the realities of violence and justice in societies of the
Global North and South. Events in this series have included discussions of structural
violence inlocal and global contexts, childhood trauma, and labor trafficking.

= Withrespectto transgender issues, the Board of Trustees recently reaffirmed our
mission as a women’s college at the undergraduate level and approved a
recommendationfromatrustee working group thatthe College willbe opento and
inclusive ofallindividuals who live and identify aswomen atthe time of application
including trans women and intersex individuals. The College may request additional
informationfromanyindividualswhosegenderidentityisnotclearlyreflectedintheir
application materials. The Undergraduate Admissions Committee is now working to
update our Admissions Policy in light of the decision by the Board of Trustees.

Connecting the Liberal Artsto Professional and Personal Growth. The Leadership, Innovation
and Liberal Arts Center (LILAC) is both areorganization of existing programs on campus and an
efforttoenhancethe opportunities available to further students’ professionaland personal
development. Of utmost importance is ensuring that a rigorous liberal arts education is
meaningfulandrelevanttowhatevercareersstudentschooseto pursue,akeygoalofaBryn
Mawreducation. Students who graduate from Bryn Mawr are expected to make animpactin
their communities and their professions. LILAC provides a space for students to recognize, to
practice, and to consolidate the skills and concepts they learn inside and outside the classroom,
while helping them explore and understand their values, strengths, and interests.

The Center, inits second year of existence, includes staff members who focus on leadership,
civicengagement, and career and professional development. A faculty liaison, who serves a
two-year term, is part of the LILAC team, and the Associate Dean, who runs the Center, reports
to the Provost. The collaboration of faculty, staff, students, alumnae, and community partners
is critical to the success of LILAC. LILAC also facilitates connections between current students
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and Bryn Mawr’s worldwide alumnae network. The creation of LILAC hasincreased
collaboration between the offices responsible for curricular and co-curricular educational
offerings as suggested in the reviewer’s report of the 2010 self-study.

LILAC’s missionisto prepare liberal arts students to be effective, self-aware leaders in their
chosen life pursuits. The LILAC team has identified seven important developmental areas that
harkenbacktothe Seven GoalsofaBryn Mawr Educationincluding: socialresponsibility,
communication, conceptual thinking, connection, cultural competency, implementation, and
reflective practice.

A sampling of the programs offered through LILAC is listed below.

= Leadership, civic engagement, and professional development through assessments
(e.g., Strong, Myers-Briggs Type Inventory, Strength Finders)

= Co-curricularworkshops (1-10hours, e.g., Effective Meeting Planning, Public
Speaking, Hire Me!, Resume Essentials)

= Intensive programs (10-60+ hours, e.g., Finance, Effective Grant Writing)

= Academicexperientiallearning courses called “Praxis” made possible through
connections with community organizations

= Summerinternship funding opportunities with required orientation and reflection

= Externship program to explore learning in relation to different post-graduation
opportunities

= Connectiontoalumnae/iand opportunities to practice informational interviews
through an Alumna-in-Residence program, International Skype Conversation Series, and
lunch series hosted by the President

= Student leadership opportunities such as the Leadership Empowerment
Advancement Program (LEAP), Career Peers Program, Leadership Assessment Center,
and Student Coordinatorroles

= Service learning opportunities

More information about LILAC and its programs can be found at
http://www.brynmawr.edu/LILAC/

AdvancingInternational Educationfor Women.Identified asastrategic priorityin The Planfor
Bryn Mawr and akeylearning goal, international learningand engagement have moved
forward on several fronts overthe lastfew years. A series of newinitiatives, some now fully
adopted, somemore exploratory, havetaken placeintandemwithamulti-year, deliberative
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processofstrategicplanningintendedto prioritize,toframe,andtobuildontheseinitiatives.
Thepercentageofinternational studentswithintheundergraduate studentbodyalsogrew
dramatically duringthistime, movingfromthelong-standingaverage of 7.5%in 2008-09to
24.5% in Fall 2014, a development underscoring the globalized nature of higher educationin
the 21stcentury.

The College hasdirectedattentiontoitsgrowinginternational studentpopulation, analyzing
data to understand this growth, holding a series of student focus groups (under the auspices of
the TeachingandLearningInitiative) to probe the experience ofinternational diversity atthe
College, enhancingorientation activities forthese students, and expanding its supportfor
studentswhowishtoimprovetheirEnglishwriting skills. (See Section5.) Thedataavailable
thusfarindicate thatthe retention and graduation rates forthese students are high and that
their GPAs are well above average.

In terms of curriculum, the most significant developments have been approval of an
undergraduate major in International Studies in 2012 and expansion of study abroad options
beyond the typical Junior Year semester(s) abroad (JYA). The new International Studies major
hasfoundareadyaudience. Itwillgraduate 20 studentsinMay 2015 with atleastthatnumber
projectedtofollowin May2016. The same holdstrue forthe new study abroad options. The
College’s JYAenrollments have held steady at40% ofthe junior classforsometime. The
developmentofinternational studytravelcomponentsinroughly halfofthe 360° clusters, as
wellasopening of new summer options, such asthe collaboratively-taught program with
Nanyang Technological University, have raised the percentage of students who study overseas
to 60-70% for a typical class.

The College has been exploring various online formats for collaborative teaching with
colleagues overseas, ranging from single sessions with students fromwomen’s colleges across
the world, such as Lady SriRamin India, Ewha University in South Korea, and Effat University in
Saudi Arabia, to a semester-long project in which French majors translated the online postings
ofruralwomeninthe Democratic Republic ofthe Congo sothattheir stories mightreach an
English-speakingaudience. Afaculty group hasalsoreceivedanAlliance to Advance Liberal Arts
Colleges(AALAC) granttoexplorethedevelopmentofentire coursestaughtthroughsuch
international collaboration.

Co-curricular options have increased as well. The number of students receiving College funding
to pursue internships, independent research, or service projects abroad has grown to over 40
each summer. The Education Program is developing a significant relationship with acommunity
innorthern Ghanathathasalready provided aseries ofdeeply embedded, collaboratively
developedinternshipsandpromisescontinuedfuture growth. The College alsousedaone-

21



time donation to support two students in full-year post-graduation internships at international
organizations concerned withwomen’s equity and advancement. LILAC has conducted aseries
of career planning sessions in which current students have conversed with alumnae working
overseas.

The College has also convened several gatherings focused on issues of gender equity viewed
through a global perspective. The Heritage and Hope (2010) and Next Wave (2012) conferences
broughtarange ofinternationally oriented speakersto campus. Bryn Mawrhasalsobeena
founding partnerinthe Womenin Public Service Project, acollaborationamongthe Sister
Colleges, U.S. Department of State, and the Woodrow Wilson International Center for Scholars
toincreasethe numberofwomeninpublicserviceworldwide.Underthisumbrellain2013,the
College hosted 42 emerging leaders from nations in transition from conflict situations for a two-
week professional developmentinstitute.

As already indicated, many of these global initiatives have grown out of exploration of
collaborative relationships with colleges, organizations, alumnae, and communities beyond the
College. Bryn Mawr is carefully exploring a small but significant number of such partnerships,
withtheintention of creating international dialogue as wellas platforms for mutualgrowth and
learning. Suchrelationships haveresultedinfive recentalumnae nowpursuing aMaster’s
program at one of the top universities in China, on full fellowships, as well as a growing
relationship in both environmental studiesandinternational politics with a Welsh university.

In 2014, President Cassidy charged four International Working Groups (IWGs) with thinking
aboutmajorarenasofthe College’sinternationalwork, assessing existing strengths and
weaknesses, and proposing goals, guiding principles, vision and ideas for further programming.
ThelWGs metmonthlyandincludedfaculty and staff. Each grouptookupaparticularissue:
CurricularInternationalization, the International StudentExperience, VoicesforWomen’s
Advancement(laterretitled “Gender EquityinaGlobal Context”),and Engaging Students
Beyond Bryn Mawr. Much of the information given in this report comes from their work.

The IWGs collected information, consulted various College constituencies, and produced draft
recommendations, whichareinthe process ofbeing refined andintegratedintoa cohesive
international strategy. Faculty, staff, student, alumnael/i, and trustee feedback is being
incorporated. The result will provide a framework for organizing, focusing, and prioritizing Bryn
Mawr’s long-standing international strengths, as well as the new developments and initiatives
listed above.

Bryn Mawr offers a range of international learning opportunities normally found only at
institutions twice its size (with double the faculty resources). The number of languages offered,
variety of international courses available, and participation rates for overseas study are high.
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The International Studies (IS) major s relatively unusual for aliberal arts college (only 13.9%
have graduated ISmajorsin2013accordingto IPEDS)andgives Bryn Mawradistinctive
positionwithrespecttomanyofitspeers. Theincreaseininternationalstudentsalsooffersa
remarkable opportunity forglobal dialogue rightoncampus. Thisgrowthisshared by Bryn
Mawr andits Seven Sister peers, placing nearly allinthe top ten of liberal arts collegesin
percentage ofinternational students and indicating thatthereisgrowing globalinterestin
women’s colleges. These developments deserve more studied consideration and also connect
to matters of gender equity in a global perspective.

There is much the College can do to build on these strengths and opportunities. The
international dimensions of all disciplines and professions, not just those traditionally involved
insuchwork, could be furtherexplored. Thereismuchthatcould be done bothtonormalize
theincreasingstudentdiversity ofthe Collegeandtouseitasasource ofreciprocallearning
(across boundaries of all sorts).

Finally, all IWGs recognized that focusing the College’s existing international strengths toward
anincreasinglyglobalizedfuturerequiresattentiontothe supportsandresourcesneededfor
suchwork. Some are already in place. Focused fundraising over the last four years has provided
funding for the 360° program as well as the internships and other College-funded experiential
learning opportunities supported by the new LILAC center. Further efforts might seek external
funding for study abroad beyond JYA, new faculty and staff lines, support for strategic external
partnerships, and support for faculty and staff development activities. And, whenever possible,
new international work should be blended with other College initiatives and/or develop means
of resource sharing with external partners.

Leveraging Technology for Teaching and Learning: Digital Bryn Mawr. The Digital Bryn Mawr
Task Force, comprised of trustees, senior administrators, faculty, and staffin relevantroles, was
chargedbythe Boardof TrusteesinFall2011toaddressthefollowingquestionsandtocharta
course forward: How does a liberal arts institution with a commitment to small classes and
active, experientiallearningforits studentsselectivelyintegrate digitaltoolsandinformation
intothe curriculum? How does asmall college think about supporting the complexity of a
contemporary highereducation Information Technology (IT) portfolio, including supportfor
facultyandstudentresearchandtheadministrationandplanning practicesofthe College?In
essence, the task of the group was to identify ways for enabling diverse College constituents to
use contemporarytools and datato do theirwork, to prepare for future success, and to think
critically about Bryn Mawr’s relationship to an evolving digital landscape.

The Task Force identified three high-level goals: 1) enable digital fluency for students, faculty,
andstaff;2) continuetodevelopappropriate usesoftechnologyfortheliberalarts context;and
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3) experiment, assess, learn, iterate — strive to be agile. After researching trends in higher
education and technology, the task force delivered its final report and recommendations in
April 2014 (AppendixN).

The Task Force recommended that Bryn Mawr:

= developastronger core of expertise and services to enable academic technology
integration across disciplines

= leverage new content management systems and social mediatools to create a
dynamic and engaging social media presence

= move IT infrastructure planning to the next level of maturity to ensure wise
investmentandcapabilitytomeetthe changingneedsofthe Collegeinthe contextofa
fast-evolving technology landscape.

Specific activities emerging from these recommendations are described below in three areas of
priority.

Academics — Based on its leadership in bringing together a cohort of 40 liberal arts colleges to
focusonblendedlearning, Bryn Mawrwas awarded a grantfrom The Andrew W. Mellon
Foundationfor“DevelopingalLiberal Arts Curriculumforthe Digital Age.” Throughthisgrant
andanothergrantfromthe Mellon Foundation, whichis supporting the Tri-College Digital
Humanities|Initiative, BrynMawrisfundinggraduatesandstudentinternstoworkwithfaculty
andstaffonblendedlearning, academictechnology,anddigital scholarship projects. The
steering committee associated with the grantsis creating aninventory of currentfaculty
practices in using digital tools and data, as well as developing a set of digital fluency
competenciesthatwillmaptothe Seven GoalsofaBryn Mawr Educationand serveasan
outline both for faculty developmentand creation of curricular and co-curricular learning
experiences for students. As aprecursorto thismore holistic data gathering, a cohort of
studentleadersatLILAC conductedasmall-scale surveyoftheirpeerstoaskaboutdigital
competencies and desired learning opportunitiesin 2014. At the Fall 2014 President’s Advisory
Council meeting, the Chief Information Officer facilitated a discussion focused on Information
Servicesand Digital Bryn Mawr withemphasis onhowto prepare students for life and work
beyond Bryn Mawr.

On campus, an ePortfolio planning group, has the broad goal of supporting students’ ability to
reflectontheirlearningand competencies gained throughtheir curricular, co-curricular,
internship, and employment experiences. Students may also use ePortfolios to showcase their
capabilitiestokeyaudiencessuchasprospectiveemployersandgraduate orprofessional
schools. Bryn Mawr will pilot ePortfolios during the nextacademic year as a partnership
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involving LILAC, the Dean’s Office, the Provost’s Office, Information Services, and participating
academic departments.

Both the Tri-College Digital Humanities steering committee and the Tri-College Libraries Digital
Scholarshipworkinggroup arefocusedon collaborative modelsforscalingand sustaining
supportfordigitalworkincourses. Theyare alsofocused onfacultyandstudentresearchat
Bryn Mawr, Haverford, and Swarthmore. Through the Tri-College Libraries, Bryn Mawr hosted
the Digital Preservation Workshop, inorderto develop frameworks formanagementand
preservation of the burgeoning digital assets at Bryn Mawr and across the Tri-College
consortium. As partofthisplanninginitiative, aTri-College workinggrouphas completed a
digital assetmanagement assessment, taking stock of the repositories currently managed, and
the types and quantities of data stored and stewarded in each platform, thus laying a
foundationfornextstepsinstrategic planningandpragmatic capacity planning. Thefaculty
Committee onLibraries, Information,and Computing (CLIC)isanactive partnerinthese
initiatives, helping to identify ways to engage faculty broadlyin the collective enterprise of
creating new models for scholarship and education.

Digital External Relations—Bryn Mawrhasimplementedanew College website basedon
Drupal and isin the process of migrating legacy content and orienting the 100+ web stewards
oncampustoenable dynamicanddistributed contentmanagementto meetthese goals:

« Undergraduate Recruitment
= Alumnae/l Engagement

= Marketing & Communications

Foundationsfor Digital Bryn Mawr—The majorareasoffocusare staffing, broadly adaptable
platforms, and infrastructure. The College has completed phase one of a Teaching, Learning,
and Research (TLR) Design Initiative to ensure adequate investment appropriately positionedin
theareasofinstructionaldesign,facultydevelopment,andacademictechnologyexpertise.
This investment will enable faculty, students, and staff to integrate technology in meaningful
andinnovative ways across the College. The steering committee catalogued current College
services providing academic technology and library/research support using digital tools and
informationsources, reviewed service metricsfromnational surveysinwhich Bryn Mawr
participates, and benchmarked staffing and services with liberal arts peer institutions. These
data will inform next steps in planning and positioning the academic technology and
research/library/information services teamsto support Digital Bryn Mawr goals.
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Intermsofsystemsandfacilities, the College completedsignificantdeferred maintenanceon
core components of its infrastructure over the past two years, including a storage area network,
virtual server environment, and a nearly ubiquitous wireless project for the campus.

Information Services is planning toward next-generation collaboration, communication, and file
sharing tools. It continues annually to make significant classroom technology upgrades
following a regular refresh cycle and has just completed the process of converting the
traditional analog slide library into a digital design and collaboration space in Carpenter Library
for students and faculty to work with staff support onindividual and group projects involving
data and digital media. The department is also in the design phase of science library
enhancements associated with the Park Science Center renovation and early planning phases
for an upcoming Canaday Library renovation. Bryn Mawr has launched a campus-wide
Information Stewardship Council with representatives from all academic and administrative
areas of the College, including faculty and student representatives and members designated by
senior administrative staff.

Section 4: Enrollment and Finance Trends and Projections
A. Enrollment Trends and Projections

This section of the report describes enrollment and finance projections for the next five years.
Bryn Mawr College hasarecord of consistently meeting enrolimentand finance targetsto
supportitsinstitutional mission. The consistency ofthese targetsguidesour planningand
prioritization of effort as well as our budgeting.

CurrentEnrollment. Aswithmany private
colleges and universities, enrollmentis a  Figure 2. Historicand projected undergraduate
vital component in meeting financial goals enroliment.

to support institutional operations. 1400 -
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enrollment is minimal and not Figure 3. Historicandincomingundergraduate
attributable to any institutional class size.
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Future Enrollment. Duringthe 2014-15 academic year, Bryn Mawr College initiated a strategic
planning process within the enrollment division but with wider campus and board consultation
regarding itsfuture enrolimentefforts. The planwill provide clarity regarding the goalsand
expectationsforfuture enrolimentrelatedinitiativesandwillbe anchored byfourinstitutional
objectives: academic excellence, student diversity, student retention, and financial strength.
Included below is aworking model for expected undergraduate enrollmentfor the nextfive
years based on previous years’ cohort numbers. This modelis dynamic and can change based
on actual numbers of incoming students and students who are studying abroad. The anticipated
undergraduate enrollmenttargetis 1,300 students. Asimilarconsistencyisexpectedinthe
graduate enrollment targets. This consistency is tied to net tuition the College can expect each
year. Tohelpinthisexpectation,anenrollmentmodelhasbeencreated using pastdataabout
Fall and Spring enroliment to create Average Yearly FTE. Data on transfers and study abroad
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alsoinformthismodel. AnoutputofthemodelcanbeseeninTable 3below. Furtherdiscussion
of how enrollmentis tied to nettuition and planning can be found in the following section.

Table 3. Undergraduate enrollment model.

Enroliment Model Report 4/04/2014 (study abroad estimate update) Enroliment data updated April 4, 2014

Bold figures are actual; italicized figures are projected / estimated. Spring headcounts 2007 and prior are end-of-term, 2008 and later are March 1
census-based. Projections based only on census-based data. Headcount-based FTE projections are derived from average historical errors relative to
the actual year-end financial FTE for prior years.

Enroliment @ census Entering students Off-Campus Study

Academs Fall {10/1) Spring (3/1) Faoll beds  Yearly Average Fall Spring Fall Spring Full-Yr
Year FT PT FT PT needed* FT+33PT FToenly Resg. Trns  McBrd NonDg Trns NonDg # Rate # Rate ocs
1995-96 1114 63 1039 67 1098 1077 341 1 8 3 0 3
1996-97 1175 68 1124 50 1169 1150 360 1 16 3 0 0 - - -
1997-98 1178 62 1132 51 1174 1155 341 1 9 2 0 1
1998-99 1198 55 1119 55 1177 1159 344 2 1 2 0 1 = = =
1999-00 1184 56 1125 51 1172 1155 319 3 3 3 0 1 - - -
2000-01 1234 55 1161 41 1230 1214 1198 358 1 1 2 0 0 49  17% 80 25% 24
2001-02 1228 47 1138 60 1217 1201 1183 338 14 5 4 0 3 75 2% 80 29% 33
2002-03 1185 51 1116 65 1124 1170 1151 306 12 2 6 1 1 56 19% 79 28% 32
2003-04 1211 31 1127 44 1166 1182 1169 352 11 4 2 3 0 58 19% 88 30% 33
2004-05 1226 31 1174 43 1188 1212 1200 356 12 7 3 0 1 63 24% 70 26% 22
2005-06 1235 22 1149 47 1193 1204 1192 354 5 5 6 1 0 64 21% 83 27% 16
2006-07 1276 23 . _139_4_ o 54_ g 12_23_ e 1226_ 2 12;’»5_ 5 358 9 6 4 1 0 60 19% 87 28% 17
2007-08 1267 20 1242 20 1210 1261 1255 352 6 5 2 4 0 78 23% 52 16% 10
2008-09 1266 21 1244 25 1222 1263 1255 366 7 4 3 2 1 77 24% 60 21% 10
2009-10 1283 24 1259 23 1227 1279 1271 362 10 5 5 6 0 82 25% 60 20% 10
2010-11 1283 10 1270 19 1218 1281 1277 369 5 4 4 5 0 88 28% 51 17% 6
2011-12 1289 24 1250 30 1228 1279 1270 361 5 0 2 0 66 21% 58 19% 11
2012-13 1309 13 1296 22 1228 1308 1303 365 12 10 0 6 0 80 24% 52 17% 11
2013-14 1315 13 1313 17 1227 1319 1314 365 12 8 4 5 0 75 24% 44 17% 5
2014-15 1291 17 1304 17 1189 1303 1298 351 6 4 3 0 0 72 23% 33 11% 9
2015-16 1309 15 1271 21 1219 1296 1290 369 9 54 12 4.6 0.0 79  24% 54 17% 8
2016-17 1318 16 1279 21 1227 1305 12959 369 A0S 7 el 4.5 0.0 79  24% 54 17% s
2017-18 1316 15 1276 20 1224 1302 1296 369 10 58 12 50 0.0 79 24% 54 17% 8
2018-19 1314 15 1274 19 1223 1300 1294 369 9 O TS 4.8 0.0 79  24% 54 17% 8
2019-20 1312 16 1273 20 1221 1299 1293 369 9 44 1.0 4.7 0.0 79  24% 54 17% 8

Notes: Budget FTE figures are taken from from Office of Finance 5-year budget model updated 5/15/2012
Full-year off-campus study is included in both the fall and spring off-campus study counts
*Fall beds based on on-campus enrollment, excluding McBrides. Projections based on most recent 3-year trailing average on-campus rate.

B. Finance Trends and Projections

Due to the diligence of the faculty, administration, and the Board of Trustees and the
generosity of its supporters among myriad factors, Bryn Mawr College has a financial profile
thatis quite strong nationally, especially among institutions of its size. The College’s financial
and managerial strengths are reflected inthe currentratings ofitsunenhanced debt. As
recentlyasJune2014,Moody’sInvestors Serviceaffirmedthe College’s “Aa2”ratingand
Standard and Poor’s affirmed its “AA” rating, both with stable outlooks. That rating category
puts Bryn Mawr College among the highest 16% of the private higher education institutions
that carry public ratings. The most recent rating reports published by both Moody’s and S&P
have been included in Appendix R and S.
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The most recent three years of audited financial statements, associated letter of management,
and data provided to the Integrated Postsecondary Education Data System (IPEDS) are also
included. As a supplement to these standardized reports, the College’s finance team develops
customized, supplemental reports to share with the senior administration and the Board. These
reportsareintendedtogive moredetailed ortargetedinsights, toelicitquestionsorconcerns,
and to ensure a thorough shared understanding of the financial implications of various
operational decisions. Among these internally created reportsis the Annual Financial Summary
report,whichhasbeenprovidedin AppendixT.Morerecently,the Collegedevelopedareport
that benchmarks some key financial ratios against selected peers and national medians; a copy
ofthisreporthasalsobeenprovidedin AppendixU. Thesereportsare samplesofthetypes of
reportingusedtotrackand measuretheimpactsofvariousdecisionsthathave beenmade or
conditions that have occurred, helping to inform future planning processes.

Strengths. As you will see when reviewing the financial statements, the College has posted a
positive operatingmargininallbutone ofthe lastfive years. Thisisaresultofthe cooperation
ofthe entire community to budget prudently, taking into account potential market volatility
(e.g.,inenergy and health care costs), and then to respect those spending allocations while still
delivering a top-quality education for students, including vibrant co-curricular and extra-
curricular programming and other support.

Even more than its operating results, one of the College’s key financial strengths is its
endowment. The estimated market value of the College’s endowment as of December 31, 2014
was $844 million. In either absolute terms or particularly as measured on a per-student basis or
ascomparedtotheamountofthe annual operatingexpenditures oritsdebt,the endowmentis
significant, providing both stability and flexibility for the College. The College draws an amount
fromthe endowmentforspending everyyearthatby policyis between 4.5% and 5.5% ofthe
three-yearaverage of its marketvalue to help ensure thatthe endowmentis able to support
futuregenerationsofstudentsintoperpetuity.InFiscal Year2013-14,itsactualdrawratewas
approximately 4.9% ofthe marketvalue asofthe startofthefiscal year. The annualdrawfrom
the endowment represented 30% of the College’s operating revenues in Fiscal Year 2013-14.
Althoughthe currentsize ofthe endowmentisin partaresultofthe investmentreturnsover
time, contributions from generous and supportive donors are vital to future growth. The
Collegeiscurrentlyinthe midstofplanningacomprehensive fundraising campaignthat, if
successful,willbenefitthe endowmentand subsequentlythe College’sfuture operations.

The College has been diligent in its maintenance of its facilities and attentive to renovations and
repair. The College is currently undertaking a reconstruction and expansion of one of its
studentresidential facilities, and planning is underway for amajor renovation of its primary
science-oriented academic building. Although there are other desirable renovation projects,

29



the physical plant is in relatively good condition, and over the years the College has not
increased the square footage per student which has helped control expense growth. Fora more
detailed summary of campus building projects, see section 6.

Challenges. Although the College financially is in a position of relative strength, of course it also
iscognizantofthemanychallengesitfaces, mostofwhicharerelativelycommontothe higher
education sector generally.

Notably, net tuition revenue for the College had been stagnant from fiscal year 2008-09
through 2012-13. That being said, there was growth reflected in the results for fiscal year 2013-
14 of over 7%, and at this pointthere is modest growth of over 3% projected for fiscal year
2014-15. Althoughthe numberofapplicants grewover that period oftime, slightshiftsinthe
profile ofthe applicant pool toward more financial need and the College’s commitments to
meeting full financial need, to accessibility, and to creating an intellectually curious and vibrant
classeachyearhasledtoanincreasedinvestmentinfinancialaid. The compound annual
growth rate in financial aid over the past five completed fiscal years is approximately 8.5%. The
College recently hired a new Chief Enrollment Officer after a national search and, in
consultation with a sub-committee of the Board of Trustees, programmatic changes are being
implementedand morearebeing plannedtohelpensurethatthe morerecenttrend ofmodest
growth in net tuition revenue continues.

Evenwith modestgrowthin nettuitionrevenue,thereispressureforexpense growth atarate
inexcess of expected revenue growth. Inthe budgeting process, thereis continuous and
tremendous effortspentto containexpense growth. The College’sannual budgetprocess
includes participation and discussion among many different campus constituencies. In late fall,
the variousunits are tasked with reviewing their operations and considering theirgoalsand
plansforthe comingfiscalyear. Eachyear,theyare specifically asked to evaluate existing
programs, procedures, and functionstoidentify any thatshould be considered forchange,
reduction,orevenelimination. Theyarealsoaskedtoidentifyanyinitiativesthatmightrequire
incremental new budget allocations. Each division then submits a list of the proposed changes
which are reviewed and consolidated by the Finance team. The list of proposed changes is then
reviewed collectively by the President, a College budget committee, and senior administrators
during aseries ofdiscussions. The approachisintendedto highlighttransparencytothe
community and to ensure a budgeting process that reflects institutional priorities. See section 6
for more details.

In July 2014, the College issued approximately $33 million of additional debt for various building
projects on campus. Currently it has approximately $127.5 million outstanding. The structure of
thatdebtisconservative;itisinthe formoftraditional, fixed-rate, tax-exemptbonds. There are
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noderivativesandno variable rate, tax, or bankriskinthe portfolio. To take advantage ofthe
lowerinterestratesonthe shorterend ofthe yield curve, though, the College does have two
substantial bullet maturities—one scheduled for paymentinfiscal year2019-20and onein
fiscalyear2022-23. The College expectsthatinadvance ofthose paymentdates, itwillre-
financethatdebt. Itwill be subjectto some marketrisk atthat point, butitis manageable given
the College’s assets and operations.

Projections: Five-Year Budget Model. The College maintains a comprehensive five-year budget
model - acopy of whichisincluded in Appendix V. Itis a valuable day-to-day tool for the
administration, anditisreviewed and evaluated by the Finance Committee ofthe Board of
Trustees at everymeeting.

The model is used to measure the immediate and longer-term financial impact of potential
initiatives and changes to budget assumptions. A sensitivity analysis of key revenue and
expense assumptions is performed regularly.

The College’s five-year budget model explicitly reflects the strategic plan, including the
initiatives of The Plan for Bryn Mawr. The model allocates resources for the implementation of
the Plan. Italsoassumesincremental fundraising to supportthose strategicinitiativesasa
result of a comprehensive campaign. It assumes an average of $7.5 million/year of incremental
contributions to the endowment as well as some one-time gifts and grants. Fundraising success
since the initiation of the quiet phase of the comprehensive campaign supports the
reasonableness of theassumptions.

TheCollegedecidedtobeginimplementingsome oftheinitiativesof The Planfor Bryn Mawr
before permanentfunding had been obtained because oftheirimportanceinrecruitingand
retaining students. The Board of Trustees authorized additional endowment spending of up to
$10 million temporarily to fund campaign costs and the Plan initiatives until permanent funding
couldbe obtained. However,to date only $850,000 of additional endowment spending has
been utilized to fund Plan initiatives and Campaign expenses; the remainder of the expenses of
the Campaign and Plan initiatives were funded within the normal operating budget resources.

The five-year model also reflects the College’s continued support of financial aid for its students.
Itassumescontinuedgrowthintheamountofaid provided suchthatthe undergraduate tuition
discountrate grows fromits currentapproximately 47%to over 53% byfiscal year2018-19.

Therearemodestincreasesassumedfortuition,room,andboard ratesand similarrates of
increase for compensation and investment in facilities, but there is very little general expense
growth budgeted.
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Section 5: Assessing Student Learning and Institutional Effectiveness

Since 2009, Bryn Mawr, along with Haverford and Swarthmore Colleges, has beeninvolvedin
two rounds of a Tri-College Teagle Foundation-funded Systematic Improvement project titled
Beyondthe Reaccreditation Self-Study: Bryn Mawr, Haverford, and Swarthmore Colleges
collaborate to develop best practices for sustainable and effective department-level
assessment. Each round lasted three years and involved three different academic departments
fromeach College. Theaimofthe projectwastosupportthesedepartmentsinassessingkey
institutional learning goals asthey pertained tothe academic department. Inall, 18 different
departments, 6fromeach College, assessed oneaspectofstudentlearning. AtBryn Mawr
Round 1included the departments of English, Geology and Sociology, and Round 2 included the
departments of French, Psychology, and Economics. The final report describing Round 2 of the
Teagle Foundation grant can be found in Appendix K.

During the course of the project, outcomes revealed a growing acceptance of the role of
assessmentineach College’s general activities. Lessons learned from the Teagle Foundation-
funded study were shared and put to use in creating new assessment approaches for different
curricularinnovationsatBryn Mawr. One ofthe mostimportantlessonsthatemergedfromthe
studyshowedthata supportive institutional frameworkiscriticalforthe successofsustained
and meaningful assessment. Asaresult, thiscomprehensive approach, described in Section 3, is
now part of the College’s regular assessment practice and has led to a dramatic increase in the
participationoffacultyinassessmentactivities. Since theinitiation ofthisprogramin2010, the
numberofdepartments submittingassessmentactivityreportshasincreased from~60%to
100%. This Section provides several examples of campus assessment activities in various phases
of an assessment cycle that provide evidence of the evolving assessment culture at Bryn Mawr.

A. Assessing Student Learning and Engagement

Quantitative Skills in Psychology. The Assessment of quantitative skills in Psychology has been
chosentoillustrate direct assessment of student learning born out of the Tri-Co collaborative
assessmentproject. Althoughthisprojecthasjustcompleteditspiloting phase, curricular
changes have already been made to address the retention of quantitative skills necessary to
success in psychological fields that are introduced early in the curriculum.

Through a series of meetings, faculty members of the Psychology Department identified the
principle student learning goals of the major. They are listed below.

1. Students should develop a conceptual map of the field.

2. Students should enhance their ability to evaluate theory and evidence critically as it

is presented in the literature.
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3. Students should learn to marshal evidence and an argument in both written and oral
form.

4. Studentsshouldengagein progressively more complex activitiesinvolving the
collection, analysis, and interpretation of data.

5. Students should practice relating psychological theory and research toindividual,
group, organizational and public problems.

After deliberation, the department chose to directly assess one goal at a time and began with
#4. They outlined a series of objectives that flowed from the learning goal.

1. Understand the use of correlational and experimental evidence and the scientific
method, including the conditions required for causal interpretation.

2. Learnhowtodesignresearch(e.g.,chooseasample, develop procedures, choose
measures) in ways appropriate to the questions being asked.

3. Learnhow to apply basic principles of exploratory data analysis, to develop the
ability to know what statistical analyses are relevantto the questions athand.

4. Learntoread and interpret tables and figures (e.g., seeing patterns that exist in the
data).

5. Apply a general understanding of the logic of statistical inference, of major statistical
techniques, of the concepts involved in interpreting the outcome of statistical analysis,
and of the limitations of statistical analysis to evaluate evidence.

Afterarticulating these objectives, the departmentmapped the objectives to the existing
courses and the requirements, identifying places in the curriculum where the objectives could
be realized. They then created an assessmentinstrument to measure the key methodological
and statistical skillsand knowledge expressed in objectives 1-5. Questions for the assessment
were adapted from several sources including an instrument that the Psychology Department at
Haverford had already successfully piloted for a similar project, elements from the Psychology
GRE Subjecttest(usedwithpermissionfromETS),and adaptations ofadditionalitemsthat
were taken from textbooks designed to teach research methodology. The resulting instrument
consists of 27 multiple choice items.

The instrument was piloted for scope and appropriateness in the Spring of 2014 with a group of
juniorsandseniorsinthe major. These studentshad previouslybeenexposedtothe material

outlined in the objectives while taking Introductory Psychology and Experimental Methods and

Statisticsintheirfirstsemestersasamajor. Aftertakingtheinstrument, studentswere asked

forfeedback onthe clarity of the questions, the content of the questions, and their overall
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preparedness for such an assessment. Several notable trends were evidentin theirresponses.
Most students found the items clear and thought the content and length of the assessment was
appropriate. They found the questions challenging but not impossible and noted how
importantthe contentwas. Anumber noted concerns aboutforgetting some contentfrom
theirprevioustraining. Moststudents expressed astrong desire toimprove theirmasteryon
thekind of skillsand knowledge being assessed. Anumberofstudentsindicated adesireto
focus on these questions in a more sustained way outside of the initial major courses,
Introductory Psychology and Experimental Methods and Statistics.

Thepilotdataand studentfeedbackwere presented anddiscussedatdepartmentmeetings.
These discussions prompted reflection about the best way to strengthen the skills contained in
these objectives. The data from the pilot suggest that retention is indeed a challenge if students
donothaverepeatedchancestoencounterandworkontheseskills. Therefore,animportant
outcome hasbeenarecognitionthatthese quantitative skills mustbe reinforced throughout
the curriculum.

In response to the pilot, the Department has made a number of changes in its curriculum.

1. Some teaching resources from the introductory level that were committed to
laboratory experiences have beenreallocated and additionalonesaddedto
substantially increase laboratory experiences at the intermediate level in the curriculum.
Introductory Psychology has alsoaugmenteditsfocus onbasic methodologicaland
statistical knowledge.

2. Half-unit laboratory experiences focused on data collection, research design and
statistical analysis in the area of specialization of the faculty member teaching the class
havebeeninaugurated. Theselaboratory classesare forstudentsatthe 200 level of
their major and are capped at 15 participants so students can have carefully supervised,
hands-on experience learningandapplying theseimportantskills. Studentswillbe
required to take two of these laboratory classes.

3. Thefaculty has also begun to discuss the idea of identifying assignments that could
be adapted for use across a number of courses that might reinforce quantitative skills.
These discussions areongoing.

Alongwiththese curricularchanges, the departmentbegan formalimplementation ofthe
assessmentinstrumentinthe Fallof2014. Students are now “pre-tested” astheybeginthe
major, specifically during the first few weeks of the Experimental Methods and Statistics Class.
The same students are then “post-tested”inthe Spring oftheir Senioryear using the same
assessment at both times. Asthis pre- and post-test direct assessment data become available,
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the Psychology Department will continue its discussions about additional curricular changes
that may need to occur. For afull report on this project, see Appendix W.

Cross-disciplinary 360°s. The 360° program has been chosen to illustrate indirect assessment of
students’learningattheinstitutionallevelandthe program’seffectiveness. Whileindividual
courses have departmental learning objectives that are directly assessed, this discussion focuses
onthelinkbetween studentlearning across courses and institutional goals. Thisexample
illustrates how collaborative program assessment can maximize the value of innovative
curricular structures.

Situated withinBryn Mawr’stradition ofinterdisciplinary scholarshipandteaching, the 360°
program offers innovative course clusters designed to promote interactive educational
experiences for students and faculty alike. This program builds on the College’s commitment to
academicexcellencethatgoesbeyondthetraditionalwalls ofthe classroom. Withinasingle
semesteroracrosscontiguousones, 360° coursesconnectstudentsandfacultyinshared
classroom activities, as well as scholarship and research outside the classroom, often involving
travelabroad, fieldwork, or community service, which are integrated with the coursework.

The 360°modelisiterative by design: eachindividual courseinfluencesthe otherswithinthe
same clustertoallowlearningto occur both incrementally and cumulatively. Thislearning
process occurs not just within each individual cluster of courses, but also from cluster to cluster.
Eachsetof360°shasimpactedthe way membersofthe College communitythinkaboutand
implement the program as a whole.

A faculty-led steering committee for the program has developed a supplemental evaluation
form for students to assess the effectiveness of the cluster. Additionally, the 360° program
coordinator interviews all participating faculty atthe end of each course as part of the
assessment process.

Appendix D includes areport compiled using data from student evaluations of the 360° clusters
in which they participated. These evaluations were completed at the end of each semester and
cover nine clusters across three semesters. Students reported high agreement with several of
the statements aboutthe programs’ goals. Forexample, they especially valued the 360°
program’scommitmenttoenhancingaliberalartseducation byincluding out-of-classroom
experiences, the opportunity to learn in an international context, and making interdisciplinary
connections among clusteredcourses.

The 360° program’s structure not only promotes close working relationships between faculty
andstudents,butalsoencouragesfurtherdevelopmentinpersonal scholarship.Bygiving
facultythe opportunity to narrowthefocusofasyllabus or case studies, within oradjacentto
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theirareasofexpertise,the 360°programencouragesfacultytoleverage colleaguesinnew
ways and allows scholarship to take new directions. In the recent “China and the Environment”
cluster,afacultymemberwasabletoinclude studentsinmeetingsacrossChinarelatedtoa
forthcomingbook, the focus of which was shifted as aresult ofinsights fromthe integrated
curriculum.

Also, as a direct result of the nontraditional classroom elements of the 360° program, students
havethe opportunitytoconsideravariety ofapplicationsfortheiracademicwork. Reflecting
ontheirexperiences, studentsreportedthatrelationshipsdevelopedoverthe course ofthe
yearwith collaborators had adirecteffecton theirapproachto post-graduate planningand
summer internship interest. In a recent cluster titted Modern Art in Exhibition students worked
withfaculty, museumprofessionals, designers,and developmentofficerstoproduce anart
exhibitandaccompanying catalogforacollectionofsignificantworksonloantothe College.

In considering which students are able to take advantage of this opportunity, logistical
challenges often become the highest barrier to entry. For students, some logistical challenges
include choosing between taking a 360° and making progress in their major requirements, and
forfaculty, having departmentalflexibilityand time forfaculty collaborations. Additionally, as
studentparticipantsindicate interestviawritten application (noadditionalinterview process
currently exists), strongwritersare more likelytobe selected. Inthe comingyears, thegoalis
to clarify the structural framework ofthe programand to expand offeringstoimpactabroader
range of students.

One curricular change that has Figure5.Percentage of studentstaking 360° clusters
alreadybeenmadeistooffermore by declared major.

360° clustersinvolving topics in the 60% ———  —m-sSocial Sciences —@—Natural Sciences ~ ——
Natural Sciences. In spite of making .| —8—Humanities —8—Independent

up approximately 30% of all

declared majors at the College, a0% 1 35%

Natural Science majors have been 30% —— 31% M -y
particularly underrepresented Gl s
amongstudentstakinga360°.In 16%
response, efforts were made to 01— ™

recruit faculty in the Natural 0% | o ‘ i

Sciencestoparticipateincreating 20122013 JeR20 e

360° clusters. As aresult, from

Spring of 2013 to Spring of 2014, participation of Natural Science majors has increased from 0%
to 14% (see Figure 5).

36



Multilingual Student Writing and Instruction. This example has been chosen to illustrate direct
assessment of student communication skills in the context of the changing student
demographicsatthe College. Itillustratesacomplete assessmentcycle withaneedbeing
identified, an intervention being planned and implemented, and the efficacy of the intervention
being measured and discussed for further improvement.

The recent growth in the percentage of international students within the undergraduate
studentbody (see Figure 6) hasresultedinaneedtoaddressbroadlyvaryinglevelsofstudent
preparation for academic writing in English. To identify first-year students in need of instruction,
the Director of Multilingual Writing  Figure 6. Non-Resident Alien enrollment as % of all
reviewstheadmissionsessays, SAT  full-time students.

essays,and TOEFLsubtestscoresof 554,
allincominginternational students. S
The Director of the Writing Center -~ | —
does the same with the files of 20.0%

domestic students who indicate S -
English is not their primary language. 10.1%
Thegoalistointerveneassoonas ‘%% T rox  7ax A
possible with students who may 5.0% {—

benefit from one of our two writing | ; : : 7 : ; 7 |
courses for multilingual writers. 2007 2008 2009 2010 2011 2012 2013 2014

19.8% _-

16.2%

In Fall 2012, a diagnostic assessment was added to facilitate these placement
recommendations. During International Student Orientation week, international students who
have lived only or primarily in non-English speaking environments are required towrite an
academicessay. Afew US citizens (those who have only or for many yearslived in other
countries and whose admission materials indicate weak English language skills) are invited, but
notrequiredto sitforthe diagnostic. These essaysare read by four members of the Writing
Program faculty. Based on holistic evaluation and consensus of the faculty, students are advised
to take a full-unit writing course (English 126), a half-unit course (English 127), or no ESL writing
course during the first semester. During the first weeks of classes, professors teaching the Emily
Balch Seminars, thewriting seminartakenbyallfirst-year students, communicate concerns
aboutanystudentswhoare strugglingwithwriting. These students meetfor consultation with
the Director of Multilingual Writing, and thenmay be advisedto enrollin English126 or 127 or
to work with a Writing Center tutor or writing partner.

Feedbackfromfaculty,including those teaching the Emily Balch Seminars, coupled with
concernsexpressedbythehonorboardsofboth BrynMawrandHaverfordduring AY 2013-
2014, revealed another related need to provide more comprehensive instruction in proper use
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of source material. A pre-test and post-test assessment was instituted for students in English
126 and 127, and instructional time on this topic was increased. The assessment tools require
students to compose and document a summary, a paraphrase, and a paragraph thatincludes a
properlyintegrated quotation. Studentresponseswere graded based ontheinclusion of
particularelements. (Forexample the paraphrase received one pointfor maintaining the
original author’s intent, one pointfor proper citation, and one pointfor notusing the original
author’s phrasing, structure, or sentence order.)

Results,ascanbe seenin Table 4,showan  Table 4. Results of pre- and post-test
increase inskilllevel across all four sections ~ assessment.

of the course. The most growth was Fall Unit Pre-test  Post-test
achievedin thefullunitsectionstaughtby Section 1 42% 84%
the experienced instructor who had Section 2 2% L%
Section 3 60% 70%
designed the course and the assessment. Half Unit 56% 59%
The relatively modest improvement in the Total Average 52% 81%

other sections indicates the need for more
training and supervision of instructors and the benefit of a full unit course.

Student Advising Pilot. The Student Advising Pilotexample hasbeen chosentoillustrate direct
assessmentofaninitiative thatwasbornofanassessmentactivity, NSSE Dataon student
engagement. This exampleillustrates the centralized approach thatthe College has adopted for
assessment. Italso exemplifies acycle of assessment thatindicated noimpact, thusimpelling
the community to look at other potential solutions.

The First Year Student Table 5. NSSE 2009 First Year and Senior students’ responses

Advising Pilot Program was regarding student-faculty engagement.

initiated to improve the Rt T i

academic experience for First-Years Seniors
Quality of relationships with faculty fembers 55% 59%

first- and second-year
% rating "Often" or "Very Often"

students. Additionally, First.-Years el

findingSfromthe National Talked about career plans with faculty member or adviser 17% 43%
Discussed ideas from readings or classes with faculty i =

Su rvey of Student members outside of class i 0%

Received prompt written or oral feedback from faculty on

Engagement(NSSE),asurvey OO

administered to firstyear Mmoo

and graduating senior

students at Bryn Mawr every other year, suggested that faculty-student engagement could be
improved (See Table 5). Inan effort to improve first-year students’ experience (as measured by
retention and academic success in the first two years) while strengthening student connections
with faculty, the Provostand Dean of Studies jointly created the program in 2010.

65% 75%
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Within the Advising Pilot Program, faculty advisers were assigned to ¥4 to %s of the entering class.
Depending ontheyear, students were chosenindifferentways (both targeted and random
assignment). This faculty pilot program complemented an already successful advising system
provided by the deans, who have historically served as principal advisers for all first-and
second-year students.

Overthefirstthree years ofthe program, itwas carefully monitored, evaluated, andrevised.
Faculty volunteersreceived stipends for working with five advisees throughthe middle ofthe
sophomoreyearandforproviding substantialfeedbackandadvicetotheadministrators. The
programreached its mostrobustlevelinitsthird year, with 25 faculty and two staff members
serving as advisers and almost 33% of students in the Class of 2014 participating in the program.

A series of analyses Table 6. Comparison of First Year student outcomes
undertaken by the Office of  between Regular Advisingand Advising Pilotstudents.
Institutional Research, —— P—
Planning, and Assessment Regular Advising Regular Advising
T 7 Overall S 7 Overall

revealed that, despite these Advising Pilot Advising  Pilot

2010 3:39* 3.24* 3.35 90.7% 86.5% 89.7%
efforts, the programmadeno 2011 3.36 3.37 3.37 90.2%  90.5%  90.3%
Significant improvementg in 2012 3.30 3.36 3.32 90.2% 91.5%  90.7%

2013 3.39 3.41 3.40 90.0% 93.6% 91.2%

retention or academic success
asindicated by GPA. A
snapshotoftheseresultsisdisplayedin Table 6 andafullsummarycanbefoundin AppendixE.

*indicates statistically significant difference

Over the past two years, the Advising Pilot Program has been under review by the Committee
ontheUndergraduate Curriculum. This spring, the decisionwas madetodiscontinue the
programand to consider alternative ways to improve first-year student experience.

An update on the NSSE  Taple 7. Comparison of NSSE 2009to 2014 datafrom First Year
data from 2014 shows  and Senior students regarding student-faculty engagement.

an increase in students % rating 6 or 7 on a 1-7 scale
connection with faculty FhistYears Seniors
2009 2014 2009 2014
(See Table 7) Although Quality of relationships with faculty fembers  55% 62% 59% 71%
We'come, th IS % rating "Often" or "Very Often"
improvement is unlikely Flrst-Yodrs Senlors
2009 2014 2009 2014
connected to the Talked about career plans with faculty member or adviser  17% 21% 43% 48%
Advising PI|0t Prog ram Discussed ideas from readings or classes V\.Iith faculty 16% 31% 50% a7%
. members outside of class
glve.n that all stude nts, Received prompt written or oral fe:gabdaecr::;oprz;zcrt:]t;/niz — — 5% -
not JUSt those Worked with faculty members on activities other than
11% 15% 29% 31%

participating in the coursework (e.g., committees, student life activities)
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Advising Pilot, reported increased engagement.
B. Assessing Institutional Effectiveness

Supplemental CourseEvaluation. The Supplemental Course Evaluationformisanimportant
new tool for Bryn Mawr’s comprehensive and centralized assessment approach. While indirect,
the form allows for the collection of important information regarding the connections between
studentlearning as defined by course goals and the institution’s learning goals.

ThePerceptionsofLearningformiscompleted by studentsalongside the standardteaching
evaluationformfor each oftheir courses atthe end of every semester. The new formwas
designed with broad institutional learning goals in mind. In particular, the form assesses
student perceptions of the effectiveness of a course in achieving the seven institutional learning
goals and addressing the four approaches to inquiry: scientific investigation, critical
interpretation, cross-cultural analysis, inquiry into the past. (The website describing Bryn
Mawr’s academic requirements can be found at
https://lwww.brynmawr.edu/academics/academic-path/college- requirements/academic-
program.)

Furthermore, items assessing each course’s syllabus andinstructor are included inthis survey.
Eachstudentisaskedtoratetheirlevelofagreementonascale of 1 (Strongly Disagree)to4
(Strongly Agree) with statements pertaining to each of the above areas. As can be seeninthe
reportincludedin Appendix FandinFigure 7 below, theresultinganalysiscompleted by the
Office of Institutional Research, Planning,and Assessmentshowed positive findings.Ina

Figure 7. Averagerating on allitemsinthe Perceptions of Learning Survey. Significant
differences are shown in bolder colors.
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comparison between student ratings from Spring 2012 to Spring 2014, all items addressing
course implementation of the seven learning goals and four approaches toinquiry resulted in
significantly higherscores (i.e., greateragreement) in Spring 2014. This suggeststhat, across
time, students have observed improvementin the use of these goals and approaches in their
courses.

Moreover, though many of the items relating to instructor engagement did not show significant
differencesovertime, averageratings ofinstructorengagementwere onthe highend ofthe
scale. These results suggest stability over time - students felt positively toward instructor
engagementin Spring 2012 andagainin Spring2014. Overall, the results suggestthatthe
institution has shown significant improvement in regards to implementing the goals and
approachesintroducedin 2011 (see Figure 7 below). The Perceptions of Learning survey has
successfully captured this improvement and will continue to be implemented in future
semesters.

Inadditiontothe reportattachedin Appendix F,the Perceptions of Learning data have been
includedinanumberofotherresourcesforadministrationandfaculty. Summaries ofthe data
wereincorporated inboth the Division Dashboard and Program Dashboards as will be discussed
below. Additionally, the data have been utilized in decision-making processes. For example, the
report presented in Appendix G was created for the Curriculum Committee during the
evaluationofthe Student Advising PilotProgram. The originalimpetusforthe creation ofthe
Student Advising Pilot Program stemmed from results regarding student/faculty engagement as
reported by students on the National Survey of Student Engagement (NSSE). Using the
Perceptions of Learning data, the Office of Institutional Research, Planning, and Assessment
wasabletoprovideafullerpicture ofstudentassessmentoffacultyengagementbeyondwhat
waspresentedinthe NSSEresults. Thiscomparisonhasgiventhe Curriculum Committeea
more comprehensive understanding ofthe student/facultydynamicatBrynMawrand,inturn,
allowedformoreinformeddecision-making regarding the future ofthe Student Advising Pilot
Program.

Datafromthe PerceptionsofLearning formwillcontinuetobe valuableinassessmentofand
decision-making aboutstudentlearning moving forward. In orderto accessthe datamore
easily (currently collected in paperform), the Curriculum Committee will be considering a
proposalthisspringtomovetheformonline. Thischangetothe datacollectionwould allowfor
more expedient dataanalysis/summarizing.

Department and Division Dashboards. The Department and Division Dashboards have been
included here toillustrate one way summaries of assessment data, in this case aggregated at
the Departmental and Divisional levels, are shared with faculty and administrators.
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An example of atypical Department Dashboard, which is provided on a two-year cycle, can be
found in Appendix H. Through the use of these Dashboards, departments are able to obtain a
snapshot of their program and, in turn, are aided in their benchmarking, decision-making, and
planning.

Included inthe Department Dashboards are longitudinal data, comparisons of the department
tothe department’s division andtheinstitutionasawhole, and comparisons of Bryn Mawr
Collegetothe COFHE peergroups. Thisinformationallowsdepartmentstounderstandthe
currentstate oftheirprogram, aswellasthe programacrosstime and within alarger context
(i.e.,division,institution). Dataforthesereportsare derived frominstitutional records aswell
asresponses frominstitutional/national surveys of Bryn Mawr College students.

In addition to the Dashboards given to each department, the Office of Institutional Research,
Planning, and Assessmenthas constructed adivisional version ofthe Dashboard. This
Dashboard, as can be seenin Appendix|, provides similar information as the abovementioned
ProgramDashboardsbutonabroaderscale. Toconstructthisdata, eachdepartmentwas
groupedintoone ofthreedivisions-Social Sciences, Natural Sciences,and Humanities.
Aggregate data for each division as well as the institution are presented in summary form. This
Dashboard is made available to the Provost and to other senior administrative staff in an effort
to provide a snapshot of the College as a whole.

Note:Duetothesensitive nature ofsome ofthese data, thetwoattached Appendices (Handl)
have been de-identified of all specific departmental and divisional information.

Right-Sizing Graduate Education. The projectto assessthe role of graduate educationat Bryn
Mawr grew directly out of the Board of Trustees Task Force on Balancing the College’s Mission
and Resources. Thisworkillustrates the way inwhich assessment can inform strategic planning
at the highest institutional level.

The2010Middle States Self-Study Report(2010MSreport)included asection on Graduate
Education which described the conclusions and recommendations decided by the Task Force on
Balancing the College’s Mission and Resources. This section included details of the Board’s
April 2008 endorsement of these recommendations that moved the College toward a renewed
commitment to graduate education as provided by two graduate schools: the Graduate School
of Artsand Sciences (GSAS)andthe Graduate SchoolofSocialWorkand SocialResearch
(GSSWSR). The 2010 MSreportdirected graduate programsto setand achieve a set of
benchmark goals, to restructure significantly the administration as well as the student services
operations, and to enhance the relationship between the two graduate schools. Inorderto
achieve a suitable balance of resources between graduate and undergraduate programsinline
with the College’s core mission, there was a decrease inthe overall size ofthe graduate
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enterprise through targeted reductions in both the number of graduate programs, numbers of
studentsadmitted, andfaculty FTE committed tograduate education. Presentedhereare
updates on the process by which the graduate programs attained the mandated benchmark
goals and of the restructured administration and student services operations.

Attaining aDistinctive Blend ofUndergraduate and Graduate Education. Each GSAS program
and the GSSWSR were assessed with respect to the following general criteria in addition to
criteria specific to their programs: 1) the distinctive and distinguished characteristics of the
programincludingthe quality ofadmitted students and reputation ofthe programs; 2) the
integrationofgraduate programswiththe undergraduate College (verticalandhorizontal
integration) and 3) financial sustainability. The three-year processtoimplementthese
benchmarksinallgraduate programsendedwithareviewofeachprograminSpring2011
culminating in thesedecisions:

« Aseconddoctoralprogramwasclosed. The Psychology Departmenthadsuccessfully
revised and downsized its curriculumand metcriterialand2listed above; giventhe
high costs associated with the graduate program (criteria 3), however, the decision was
made to cease admission of new students into the Ph.D. program. The graduate
programin Russian hadalreadybeenterminated atthe conclusion ofthe 2008 Task
Force Review. The review in Spring 2011 also discontinued the free-standing MA
programin French (students may continuetoenrollinthe AB/MA programin French
and Francophone Studies).

= The GSSWSR successfully met all three criteria, including a major revision of their
curriculum to focus on the biopsychosocial conditions affecting children and families.
Additionally, inorderto meetcriteria 3,one offinancial sustainability, the GSSWSR
reducedtheirtenured/tenure-trackfacultyfrom13to 10 plusthe Dean. Toachievethe
reductionwhile retaining its professional standards and reputation for small faculty-
studentratios, the GSSWSR decided to eliminate several courses and the Master of Law
and Social Policy degree program. In 2012, without increasing funding or faculty
numbers, the School launched its MSS-MPH dual degree program with Thomas
Jefferson University, devised for current students and alumni (up to 5 years post-
graduation). Arecentlyrevised agreementnowincludes apartial scholarship from
Jefferson for GSSWSR applicants. In accordance with the mandate for greater
integration of GSSWSR faculty within the College, the number of faculty that are either
teachingorco-teachingbothundergraduate and GSAS studentshasdoubled. The
GSSWSRis especially proud that it has remained fiscally solvent with a budget surplus
for the past 4 years.

= The Graduate Group (GG) programs (Classics, Classical and Near Eastern
ArchaeologyandHistory of Art) metmostofthe criteriaforcontinuationandwere
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commended as distinctive and distinguished programs with national and international
reputations. The Graduate Group was tasked to address three remaining concerns prior
toMay2012. The concernswere: 1) to define clearandbinding progress criteriafor
eachyearinthe programfor the purpose of monitoring more closely the time todegree;
2)toplanthe nature ofthe nextthree hiresinthe Graduate Group, where these must
meetthe needs ofthe undergraduate program in History of Art; 3) to plan how the
undergraduate curricula in the departments of Archaeology and Classics would
accommodate both the reduced FTE and the increased focus on graduate teaching.
These were addressed during 2011-12, with particular efforttowards devising a
strategic plan to address the loss of faculty FTE.

= The Graduate Group in Science and Mathematics (GGSM) programs (Chemistry,
Mathematics and Physics) did not meeta sufficientnumber of the criteriaand were
charged with another three-year review period for 2011-14, this time in a process
constructed collaboratively between each program and the President, the Provost, and
the Committee on Academic Priorities. The GGSM programs were instructed to
determine theirown path to accomplish goalsincluding: (1) to create distinctive and
distinguished programs; (2)todevelopahigher profile; (3) toattractarobustapplicant
poolandimprovethe quality ofthe admitted students; (4) toachieve quality outcomes;
and (5) to identify a peer cohort of graduate programs. President Kimberly Cassidy and
Interim Provost Mary Osirim reviewed the final reports submitted in March 2014 and
determinedthatthe three programswould continue. In President Cassidy’s viewthe
three programs had made a “tremendous effort” during 2011-2014 in all categories and
had made significant progress toward their goals. In the specific case of Physics,
however, because their report was slightly less conclusive, the Department was asked to
report again to the President and the Board at the April meeting in 2015.

» Free-standing MA programs are now limited to Bryn Mawr undergraduates who
apply and are accepted into acombined AB/MA program. With the ideathat AB/MA
programs are useful for undergraduate recruiting, two new programs are in
development: 1) Museum Studies, in which the graduate curriculum in the History of Art
department offers programmatic structure and 2) an AB/MSS program which is
currentlyinapilot phase between the Department of Sociology and GSSWSR.

Future Assessment of Graduate Education. Since 2010, eight GSAS programs have had doctoral
students but only six programs will continue to admit PhD applicants and these have
discontinued admitting free-standing MA students. Following the final report on the graduate
program,the Deanestablished aregularized reporting by all Artsand Sciences graduate
departments where formal reports will be due from each program on a 3-year cycle,
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supplemented by annual informal reporting to the Dean. These reports will be used to verify
thatthe benchmarks achieved asaresultofthe review process are being maintained.

Assessmentinthe GSSWSR continued in Fall 2013 with preparations for its own professional
reaccreditation (self-study due August 2015). As part of this process, it created a Centennial and
Comprehensive Campaign Committee to begin identifying 'wish lists' of all GSSWSR
stakeholders. With the discontinuation ofthe MLSP degree, a"Social Workand the Law"
certificate programwasdevelopedtoensurethatstudentswere stillprovidedthe core content
aboutlegal processes. Inearly Spring 2014, the School began a strategic planning process to
determine staffing and curricular needs, to inform the expertise needed in filling two new
faculty vacancies duetounanticipated retirements. This planning produced revisiontothe
School's vision, mission, and overarching goals, and is expressed in a new mission statement:
The GSSWSR aspiresto promote social justice and wellbeing through avariety oftrans-
disciplinary approaches to scholarship and practice appropriate to the complexity of social work
and social welfare in the United States and internationally.

Administrative Changes since 2010.

= Aconsequence of establishing a single Facultyin 2008 was to change the structure
ofGraduate Councilexpandingitsjurisdictionto coverallgraduate programsatthe
College. Itsmembership now includes representation from the GSSWSR, one faculty
member and two student representatives from the M.S.S. and Ph.D. graduate
associations of the GSSWSR.

= Graduate Council (GC)isabodythatischargedwith overseeingpolicywithinthe
graduate schools. Both schools have revised their Faculty Rules since 2010 and these
revisions were discussed and refined in GC. Since GC regularly brings together student
representatives from each graduate school, it is also a forum for hearing student
concerns that can be addressed by faculty from both schools. Studentbodies at GSAS
and GSSWSR each have their own student governing body, but continue to find ways to
work together as a graduate community, following the Task Force recommendation to
buildacommunityofgraduate students. Special effortshave succeededtoincrease
participationof GSSWSR studentsateventsonthe main campusto strengthenthe
graduate community across both schools.

= Anew Student Services Organization was created and began operationsin Summer
2010torealize efficiencies and improvements by combining student services operations
acrossthetwograduate schoolsandthe Undergraduate Collegeinsuchareasas
recruitment,admissions, financialaid,registration, enrollment, studentemployment
and career services. While a significant learning curve was experienced by
administrative stafflearning how to work with the combined operation structure, this
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organizationalstructureisimprovingandisanevolving process. The new Chief
Enroliment Officer is reevaluating the Admissions office structure, and, in particular,
how itcan better serve the graduate programs. Online application review was
implemented for all programs in Fall 2014.

Leadership, Innovation, and the Liberal Arts Center (LILAC). The Leadership, Innovation,
andthe Liberal Arts Center, begunin2012-2013, provides dramatic evidence of anew culture
ofassessmentoncampus. Theassessmentstrategies foreachof LILAC’s programs are fully
integrated with program development. It also provides a unique structural innovation linking
curricular and co-curricular learning objectives.

The mission of LILAC aligns directly with the Seven Goals of aBryn Mawr Education as identified
inthe MSCHE 2010 Self Study Report. Appendix X is a report drafted by the Center Director that
providesanin-depth description ofthe assessmentofinstitutional effectiveness of LILAC
programsandinitiatives. LILAC hasavariety ofongoingassessments primarilythroughthe
creation of internal survey assessments focused on programmatic goals and external
consultation on departmental structure. Highlights of the assessments include:

1. Improvementstothe Praxis Program—The Praxis programregularly collects survey
data from participating students and field supervisors at community-based
organizations.Bothinthe middle and atthe end ofeach semester, studentscomplete
short surveys about their experiences with the Praxis Program. Praxis field coordinators
compile dataforeach course and produce a comprehensive assessment, which informs
subsequent iterations of that course.

2. Re-imagining the structure and goals of the Career and Professional Development
Office—In October, 2011, Bryn Mawr College and Haverford College hired Sheila Curran,
Managing Partner of the Curran Consulting Group, to conduct an external review of the
Bi-College Career Development Office (Bi-Co CDO). Curran Consultingmadethe
following recommendations:

= Restructure careers officesin both colleges, encouraging a strategic, innovative
approach

= Institute a cooperative arrangement between Bryn Mawr and Haverford to share
resourcesandopportunities. Expandthisarrangementto Swarthmore and the
University of Pennsylvania as appropriate

= Develop aholistic approach to professional preparation, involving faculty,
advisors, alumni andCDO

= Clarify organizational goals, accountability and metrics for success
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3. Redesigned scope and approach to the post-graduation Destinations Survey — The
2014 graduating class participated in a Destination Survey, a new system for collecting
informationaboutimmediate plansaftergraduation. By linkingthe survey completion
with seniors’ cap and gown pick up, 98% of seniors responded to the Destination Survey.
Havingsuchalarge samplesize andincreasedreliability will be criticalinbuildingand
analyzingacumulative destinationdatasetinthefuture. Thegoalistocontinueto build
the datasetwithfuture classes sodatatrendsacrossclassyearscanbe analyzed.

4. Consolidation and systematic quality management of LILAC Summer funded
internships — The students receiving LILAC summer funding participated in an
orientation where they completed the Strength Finders assessment tool developed by
Gallup and set learning goals at the start of the internship experience. Students
completed a mid-summer reflection report electronically through Moodle. The students’
finalprojects consisted ofaskingtheirsupervisorstocomplete anevaluationformand
tocreate powerpointpresentations. The presentationswere compiledintoabookthat
all students received. The book was also distributed campus-wide. Additionally, students
presented at campus wide event on parents’ weekend. Finally, students were asked to
complete a2-3 pagefinalreflection. Afinal evaluation survey will be sentto funded
students aswell.

5. Expansionandfocus of LILAC workshop, intensives, and alumnae programs — Any
programsofferedthrough LILAC,whetherthrough CivicEngagementorCareerand
Professional Development, require studentsto complete aregistrationformandan
evaluationatthe end ofthe program. The registration asks studentsto answerin 50
words or less what they hope to learn from the program. This allows LILAC to
incorporate students’ expectations into the programs. All participants are asked for their
student ID as well so that links can be made between data from other programs.
Additionally, aftereach program, studentscomplete anevaluationwithastandard set
of questions.

6. Development of a new Leadership Assessment Center — LILAC will launch a
Leadership Assessment Center with a pilotin Spring 2015 and a full launch planned for
AY 2015-2016. The Center willinclude a simulated work day where students participate
intasks and receive feedback and mentoring from alumnae, faculty, and staff. Students
ofallmajors and class yearswill be encouraged to apply with preference givento
sophomoresandjuniors. The “class” size will remain intentionally smalltoensure
personalized attention as well as allow for the use of a variety of individual and
collaborative work activities and self-assessmentopportunities. The students will
receive extensive feedback and create an individualized plan for personal development
andtrainingthatconnectstotheireducational plangoingforward. The datacollected

47



from this pilot program will help inform the areas where workshops, intensives, and
alumnae programs can be developed. The assessment that takes place during the
simulation will be directly tied to LILAC’s seven competency areas.

7. ProjecttomapLILAC competenciestotheacademiccurriculum—Inthe contextof
the Civic Learning and Democratic Action Collaborative created through the Association
of American Colleges and Universities (AAC&U), Bryn Mawr College plansto create a
survey to measure how the LILAC competencies are embedded in departmental learning
goals/outcomesacross campus. In Fall2014 the Leadership, Innovation, and Liberal Arts
Center (LILAC) shared newly developed competencies withthe campus community. This
surveywillhelpdocumenthowacademiccoursesaswellas co-curricularprograms
across campus contribute to the development of effective and engaged citizens on and
off campus.

LILAC’simpact on student development at the College has been and will continue to be
extensive. For more details please see Appendix X.

Section 6: Linked Institutional Planning and Budgeting Processes
A. Strategic Planning

Ontherecommendation ofa Board of Trustees’ Task Force on Balancing the College’s Mission
and Resources, Bryn Mawr created a committee of three trustees, three senior administrative
staff, and three faculty leaders to continue to scan changes and challenges in higher education,
especiallythosefacing selectiveliberalartscolleges;toexplore “outofthebox”ideas;andto
examineindepthissuesof particularimportance tothe College anditsfuture. Launchedin
2010 and titled the Thinking Forward Group (recently renamed the Strategic Advisory Group),
this committee reports annually to the Board of Trustees and provides the Board with valuable
research on critical topics (e.g., opportunities and risks of becoming coeducational). The work
of both the Thinking Forward Group and subsequent planning activities described below were
informed by robust research and analysis carried out by the Director of Institutional Research.

The Group’s work also served as a catalyst for development of the College’s strategic visionin
2011-2012.Preliminaryideasgenerated bythe Thinking Forward Groupandrefinedbythe
President’s senior staff (direct reports to the President) were brought to the Board of Trustees
inSeptember 2011 forinitial discussioninaworkshop setting. Allmembers ofthe campus
community (faculty, students, staff) were invited to participate in similar workshop discussions
inNovember2011. PresidentJane McAuliffe and her senior staffthen spentthefirsthalf of
2012prioritizingandrefiningkeycomponents ofastrategicvision;the Boardandthe Faculty
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were updated periodically throughout this process. The Board of Trustees reviewed the draft of
The PlanforBryn Mawr atits June 2012retreat,and endorsedthe final version atits October
2012 meeting (see Appendix L).

Indevelopingastrategicvisionratherthanatraditional strategic plan, the College soughtto
avoid the pitfalls of a traditional strategic plan. The latter ordinarily articulates specific
initiatives to be carried out within a five-year timeframe. Yet such specifics often are modified
or dropped in the latter years of strategic plans in response to the rapidly changing
environmentofhighereducation. Bryn Mawr choseinstead to map broad commitments,
recognizing thatitwould then set shorter termfocused priorities that would advance its
strategic vision.

Following the presidential transition, then Interim President Cassidy identified key priorities for
2013-2015(see AppendixL). Thesefour prioritiesfocusonadvancinginnovative curricular
initiatives that had been successfully piloted in the preceding two years; building an innovative
centertoenable studentsto build stronger connections betweentheirliberal arts education
and professional careeroptions (LILAC); launching amultiphase renovation ofthe College’s Park
Science Center; andrefining Bryn Mawr’s vision for globalengagementand preparation.

B. Annual Budget Process

Since Fall 2013, the College hasengagedinabudgeting processthatisinformed by the
College’sstrategicplananditsfourprioritiesfor2013-2015. President Cassidyaskseach
member of the Senior Staffto develop alist of budget requests to be considered forthe
upcomingfiscalyear.Inordertobeconsideredinthe budgetprocess, eachitemsubmitted
must align with the priorities of the strategic plan or meet one of three additional criteria—
have apositiveimpactontherevenue stream;increase orenhancestudentsatisfaction;or
address core operations and foundational investments. These criteria ensure that changes in
spending align with institutional planning and sustainability, as compared to flat, across-the-
boardbudgetincreases. Inpreparing and submitting theirlists, Senior Staffarerequiredto
identifytheitemorinitiative, estimateits cost(bothone-timeandongoing),and describe the
priorities/criteria it supports.

Inameeting ofthe entire Senior Staff,individualadministrators presenttheirbudgetrequests
and answer questions about their submission. Over the course of several subsequent meetings,
the Senior Staffreviewand prioritize the requeststodeterminewhich budgetincreaseitems
merit funding. Total allocations do not exceed the total budgetincrease available. This process,
firstemployed for FY15, was deemed productive and is currently underway for FY16. For FY16 it
has been expanded to include the participation of the College Budget Committee whose input
will be added to that of the Senior Staff.
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The Finance team continuously refines the budget model, ensuring itis current and reflects any
significantdeviationinactuals, suchaswith enrollments orfinancialaid,ascomparedtothe
budget for the then-current fiscal year. The key forward-looking assumptions are also reviewed
to ensure that they are still reasonable and prudent. The Finance team also prepares reports for
the senioradministration sothatthey can seethe financialtrendsin theirrespective unitsand
howtheycomparetolastyear’s performanceforthe sametime period. Ultimately, the budget
modelcalculateshowmuchmoneyisavailable to spendforthefollowing fiscal year,whichis
incremental to the current-year departmental budgeted expense allocations.

Othermembersofthe communityarealsoinvolvedinthe budgetprocess. The Collegehasa
Budget Committee comprised of representatives ofthe Faculty Committee on Academic
Priorities (CAP), the Committee on Faculty Welfare, and representatives of the Staff Association
and student Self Government Association, among others. That group meets periodically
throughouttheyeartoreviewthe currentsetofassumptionsandtoelicitfeedbackandadvice
from the group that can be incorporated into the budget model.

Finally, the Board of Trustees, particularly the Finance Committee, is integrally involved. After
reviewingthe operating performance forthe prioryear, the Finance Committee analyzes
options with regard to the proposed rates of increase in tuition, room and board and discusses
expectations for the freshman class, including size and level of aid. In the spring, the
administration presentsabudgettothe Boardforreview. The Board approvesabudgetina
format that shows the primary areas of expenditures.

Thebudgetalways containsacontingency amountto protectthe College fromunanticipated
developments, specifically with regard to enrollment expectations. There is also a very limited
amountoffundswithin the budgetthatcanbe allocated during the yearatthe discretion ofthe
President.

Open meetings at which the key budget considerations are presented are hosted for the
general faculty, staff and student bodies. These sessions help move the entire community
toward a common understanding of resource availability and constraints and provide an
opportunity for all to be involved in discussions regarding allocation prioritization.

C.Campus Master Plan: Capital Projects

Park Science Center Renovation. This project combines a significant amount of deferred
maintenance with the creation of improved and more efficient spaces for laboratories, offices,
classrooms and other academic activities. The objectives of the projectare to:
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* make efficient use of spaces and renovation dollars by creating shared and flexible
teaching spaces while attending to classroom size and space needs and appropriate
mixes of technology and formats.

= create recognizable “wow factors” that reflect the College’s strong commitment to
science and math education. Enhance entrance spaces, showcase researchandactive
learning spaces, and create gathering spaces for students and faculty to display their
work, and improve the aesthetics and functionality of corridors.

= re-imagine and create a “science library” of the future (e.g., “a knowledge
commons”).

= createresearch spaces that maximize faculty and student research productivity and
interaction, including promoting interdisciplinarity, and when possible, shared
equipmentspacesthatprotectinvestments and promote sharing ofresourcesand
techniques to promote collaboration and efficiency.

= prepareforfuture growth by consideringfuture orcurrentadditionsinthe design
and making spaces flexible to allow for repurposing.

Thefirstphase ofthe projectis estimated to cost$17 million. The College is currentlyinthe
planningphaseforthis projectand constructionisexpectedtobegininSummer2016.There
willbe one ortwo additional phaseswithan expected additional costof $20to $25 million. The
primary sources offundingforthe Park Science Buildingrenovationprojectwillbe campaign
gifts, proceeds from a 2014 bond issue, and unspent Replacements and Renewals funds from
the College’s operating budget.

Canaday Library Improvements. This project provides forimprovements to three floors of the
building, and accessibility and life safety improvements. The main floor of Canaday Library will
be renovated to provide a vibrant space that can be configured to provide learning and
teaching spaces that a 21st century library requires including:

= Flexible, open, welcoming, and technology-richworkspaces for students inindividual
and group work settings available 24/7.

= Areas of quiet study space
= Improved technology access within Canaday
= Proper storage facilities in Canaday for rare books and manuscripts, art and artifacts

= Gallery space in support of Museum Studies and the already vibrant exhibition
program
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= OfficeandconsultationspacestobringlibraryandIT services stafftogetherinthe
building, along with allied academic resource staff as appropriate, to enable educational
and scholarly activities for students and faculty.

Atthistimethereisno schedule forthis project. The cost ofthe projectis estimated to be
between $6 and $8 million and will be funded with gifts.

Thomas Hall Renovation. This projectis mostly amaintenance projectthatincludes masonry
restoration;anewroofforthe GreatHall;repairoftheleaded glasswindowsinthe GreatHall;
exteriordoorandwindowreplacements;building repointingand cosmeticimprovementsto
portions of the building interior.

Atthistime, thereisno schedule forthis project. The costof the projectis estimated to be
between $6 and $7 million and will be funded with gifts and the College’s Replacements and
Renewals budget.

Dormitory Renovationand Addition. One of Bryn Mawr’s residence hallswas closed atthe end
ofthe Spring 2013 forrenovation workthatincluded extensive asbestos remediation. The
projecthasincluded the demolition of two sections of the building and renovation of the third.
Theremaining sectionisthree stories andis being renovated to contain the Perry House
Program (explained below), including a multi-purpose room with capacity for about 50 students
and ademonstration kitchen. Itwillalsoinclude a mix of single and double rooms with a total
of 29 beds. The demolished sections are being replaced by new construction. This new
residence will contain 101 single rooms. The Perry House section will be connected to the new
facility on the second and third stories in order to make the building completely accessible since
the elevator will be in the addition.

PerryHousewasaresidence purchasedbythe Collegeabout50yearsagoand,inthe1970’s,

becametheBlackStudentCulturalCenterandaresidence hallwithacapacitytohouseseven

students. Students living in Perry House are members of three cultural organizations on campus:
Sisterhood, BACaSO (Bryn Mawr African and Caribbean Students Organization), and Mujeres.

Therewerethree primarygoalsforthe dormitoryrenovation projectwhenitwasapproved by
the Board of Trustees:
= Embrace and embody the Perry House Program

= Efficiently replace student housing in the new dormitory through renovation and/or
new construction

= Maximize the number of residential spaces with mostly single rooms in order to
reduce student housing density on campus
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During project planning a fourth goal was added - to create a special outdoor space for

students in the courtyard.

The project received final approval by the Lower Merion Township Commissioners in January
2014. A contractor was selectedin June 2014 and construction beganin July 2014. The project

is scheduled to be completed in August
2015 and is projected to be on budget.

The total project budget is $18.3 million:

$17.8 million forthe dormitory renovation
and new construction and $.5 million for
the dining hall. The funding breakdown can
be seenin Table 8.

D. Campaign Funding Model

Amodelisbeing developedto ensure thatthe amount neededto fund the initiatives of the
strategic planisclearly understood inthe campaign planning process. Only aportion ofthe

Table 8. New dormitory project funding.

2012 Bond Issue $1,500,000
2014 Bond Issue $10,900,000
R & R Budget $5,400,000
Dining Services Reserve Fund $500,000

Total $18,300,000

fundsraisedinacampaignwill fund new programs. Some ofthe amountraisedwillbeinthe

form of deferred gifts that will not be realized for a number of years. Also, a portion of the
money raised is already included in the operating budget and cannot be spent for new

programs. This amount includes the Bryn Mawr Fund and other gifts designated for the

operating budget, an amount of endowment gifts that is expected to be raised in non-campaign
yearsandfundsraisedtocoverthe costsofadministeringthe campaign. Inaddition,aportion
ofthefundsraisedinacampaignwillsupportbuildingand othercapital projectsand programs

that are notincluded in the strategic plan.
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